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Jeremy Cohen
Lakshman Yapa

Introduction: What is Public
Scholarship?

new conceptualization and practice of knowledge called public scholarship is emerging at

Penn State and other institutions of higher learning. Rooted in service and service learning tra-

ditions, public scholarship incorporates several educational practices, such as volunteerism, experien-

tial learning, civic engagement, and reflection.i And it does more. Public scholarship is the applica-

tion of scholarship by faculty and students in their teaching and learning, research, and service to the

civic, cultural, artistic, social, economic, and educational needs of the community.

In the fifteen essays that follow faculty, student affairs pro-
fessionals, and students offer their reflections on public
scholarship at Penn State University.

Public scholarship is a way of describing an approach to
what we do, as members of an academic community. Public
scholarship incorporates recognition of the obligations
implicit in that membership: a duty to develop civic engage-
ment among students with an eye on why, as well as on how;
a responsibility to focus discovery and creative performance
on the social, civic, economic, educational, artistic and cul-
tural well-being of the neighborhoods beyond the academy,
as well as on basic research and disciplinary teaching; and
the development of a “curriculum of consequence” in which
the conduct of public scholarship provides a means through
which students and faculty can view their work not as the
isolated, self-indulgent actions of a campus segregated from
society, but as the contributions of scholar-citizens with
membership in a larger community.

Many scholars, including some of those writing in this
volume, point to the mission or duty of universities to edu-
cate students for democracy. Where does such a duty origi-
nate?ii Is it an element of scholarship? Does the obligation
find meaningful expression beyond the relatively small choir
of voices engaged in academic public service? Public schol-

arship emerges as a rationale response to the intersection of
democratic theory and learning theory. However, Thomas
Ehrlich, a founder of Campus Compact, former president of
Indiana University, former dean of Stanford University Law
School. and now a distinguished scholar at San Francisco
State University, has written: “The development of moral and
civic character in students is not a goal on the radar screens
of most colleges and universities — except as a matter of pub-
lic relations rhetoric.” 111 A study published just weeks ago
developed by the Carnegie Foundation for the Advancement
of Teaching suggests that while many agree with Ehrlich’s
goals for teaching moral and civic responsibility, few institu-
tions have made significant strides. iv

Are there ways to promote a curriculum of consequence
and active learning in which faculty and students imagine
their courses and research not as disengaged segments of an
unrelated set of skills connected by such vague terms as
major, minor, discipline and sequence, but as opportunities
for students to engage their developing academic talents
meaningfully? Can we place experiences such as this into a
context in which students can picture their academic capacity
as a means to contribute as citizen participants in a commu-
nity structure in which their intellectual decisions do make a
difference?




The desire nationally to involve students in the health of
the community beyond the classroom is evidenced by the
growth of service learning projects and, less frequently, the
offering of service learning courses. Additionally, tens of
thousands of students participate annually in volunteer serv-
ice activities. Yet, warns Lee Schulman, President of the
Carnegie Foundation for the Advancement of Teachil?g.,
effective learners are not merely active, “because activity
alone is insufficient for learning.” Crediting John Dewey,
Schulman offers a principle that reflects effective teaching
and learning as well as the “citizen centered” values of the
First Amendment. “We do not learn by doing,” Schulman

writes, “We learn by thinking about what we are doing.” ¥
The corollary is that students do not master the civic engage-
ment of their university scholarship by volunteering to regis-
ter voters or tutor children. They learn the integration of
scholarship and civic engagement when faculty, student
affairs professionals, members of the community, and student
peers help them to reflect in ways that identify relationships
between the scholarly work they carry on, and the world out-
side.

A strong case for public scholarship can be also made by
drawing on the work of post-modern philosophers such as
Michel Foucault, Jacques Derrida, and Richard Rorty who
have written about the role of discourse and language in con-
structing our understanding of the world we live in.
Conventional science assumes that the world exists in an
objective manner outside discourse. It assumes that the
world is reflected in science as if it were an image in a mir-
ror. Contrary to that, postmodern philosophers argue that the
world we know is actually constructed through discourse. If
indeed the world we know is discursively constructed then
that world cannot exist independent of discourse. In particu-
lar our discourses become constituent elements of the very
social problems we wish to address such as poverty and
racism. Several important pedagogic consequences follow
immediately from that contrary view. For example, engage-
ment with the community should be viewed not simply as a
by-product of knowledge. Such engagement becomes an
integral part of how new knowledge is generated. So the
postmodern argument implies that public scholarship is
essential to “what we teach” and “how we research” in the
university in the first place (See the article by Yapa in this
volume for an example and elaboration of this view).

Public Scholarship at Penn State

Many at Penn State are beginning not only to talk about
public scholarship, but to bring a coherence as they practice
it within the tenets suggested above through a framework
grounded in disciplined elements of scholarship, that is: work
that is peer reviewed; work that is shared and available to
others; work that recognizes — whether to challenge or to
build upon — the methods and bodies of knowledge that
underlie and certify scholarly authenticity. For some, in fact,
taking their teaching and research out of the classroom and

B

into the community has generated new perspective and vafied
significant questions about some long held academic assump-
tions.

Broadly defined, public scholarship at Penn State is the
application of the discovery and creative performance gener.
ated by faculty and students in their teaching and learning,
research, and service, to the civic, social, cultural, economic
educational and artistic well-being of the community, Public;
scholarship is not only important, but also central to Penn
State’s identity, goals, and the land-grant mission as it recog-
nizes relationships between the academic campus and the
public sphere; and among students’ academic mastery and
their social and civic development.

Faculty at Penn State, including those whosc cssays fol-

low, are using the term “public scholarship.” rather than sery-
ice learning, to emphasize the importance of scholarship in
the civic engagement enterprise and to insist upon academic,
that is, scholarship-based service protocols in which students
learn by reflecting on the relationships between their aca-
demic discovery and their civic engagement. Rccognizing
public scholarship as an element of professional academic
activity that is subject to peer review, to discipli integri-
ty, and to intellectual rigor enables faculty to cmbrace it, to

evaluate it, to reward it, and to add it to the rescrvoir of

available teaching and research methods. Treating civic par-
ticipation as an occasion when students can apply their schol-
arship removes the negative elements of service
provider/service receiver, replacing them with the potential
for deep learning that achieves a full spectrum of university
goals.

In 1999 a group of Penn State faculty, adminis . and

students submitted a formal proposal for creating o il
program of public scholarship at our university. T/
al contained five recommendations:

YOS~

B Recruitment of an active group of faculty, studci
affairs staff, and students to nurture public schola
initiatives though shared reflection and scholarship
and the development of interdisciplinary initiatives:

M Creation of regular formative opportunities for ind
viduals interested in public scholarship participation:
B A timely follow-up on financial development oppor-
tunities;

B Commitment to a Penn State center or institute to
foster the practice of scholarship though public service
and service learning in teaching, research and service:
and

B The sharing of public scholarship teaching, research
and service within our own academic community in
ways that recognize its scholarly basis for purposes of
professional development as well as for tenure and
promotion and salary recognition of performance.

The Office of Undergraduate Education at Penn State
acted quickly to execute the first two recommendations with




the appointment of five Public Scholarship Associates.
Subsequently, the number of Public Scholarship Associates
was expanded to nearly forty.

Monthly public scholarship luncheons now create a semi-
nar atmosphere in which to test ideas and identify issues.
There are few surprises. Untenured faculty place their
careers at risk unless their work is viewed as scholarship
within the tenure paradigm. Colleagues outside the Public
Scholarship Associates remain skeptical that service learning
is, in and of itself, a means to conduct scholarship central to
university mission. The standards of scholarship employed in
service efforts must be very clear as, lacking a strong con-
stituency, public service may not be afforded the benefit of
the doubt.

The naming of Public Scholarship Associates was a step
toward creating an identifiable academic community one in
which faculty and student affairs professionals have been
invited to work in a new community-university public service
Alliance. The creation of Public Scholarship Associates
hestowed a sense of institutional legitimacy to the people
who are striving to broaden a grass roots constituency for
sromoting public scholarship, both within the university and
beyond.

There continues to be a felt need among Penn State’s
Public Scholarship Associates for a an institutionalized, phys-
ical presence. Successful public scholarship relationships
mong communities require at the least, on-going faculty
development and support and a contact point for community
members — assurance in word and practice, if you will, that

rays into the community are not simply from one more
holar collecting data and offering little in return to those

o studies. Antonio, Astin & Cress"! identified the physical
sresence of an on-campus service learning center as vital to

cculty service learning participation. If the Public

holarship Associates comprise a virtual foundation, a cen-

lized program of academic service support at Penn State

ould provide the flooring necessary to sustain on-going
henefits to the entire community.

We have placed the papers that follow in four groups.

[he first group contains a single paper by Waddell providing
2 student perspective on public scholarship. It is a very elo-
quent and personal testimony to how experiential learning
made a big difference to the Penn State education of at least
one student. The second group titled, “Extending the curricu-
lum through public scholarship” contains papers by Eberly,
Grobman and others, Parker and Walker, Radomsky, and
Stratton. Each describes an existing course in the university
that greatly benefited students by adding a service-learning
component to it. The paper by Professor Eberly draws on a
course she taught at the University of Texas before she came
to Penn State. The third group is titled, “Community devel-
opment partnerships.” Baptiste, Dennis, Riley and Workman,
Vender, and Yapa each describe an off-campus course devel-
oped primarily for the purpose of public scholarship to be
conducted through a university-community partnership.

Baptiste and Vender describe courses conducted abroad.
Dennis and Yapa describe off-campus urban experiences in
the United States. Riley describes a course on home con-
struction in a native Indian reservation. The remaining
papers were grouped into a category called “Building institu-
tions.” Birge talks about the role of the Pennsylvania
Campus Compact in promoting public scholarship by funding
university courses with a service-learning component. Carter
describes the importance of personal responsibility and its
place in a public scholarship culture. Rios describes a univer-
sity community partnership being created in the Belmont
neighborhood of West Philadelphia. Uhl’s paper talks about
a course that conducted an audit of the ecological sustainabil-
ity of the Penn State physical environment with respect to
energy use and generation of waste. The final intent of the
course was to change the way the university conducts itself
by holding it accountable to the principles of sustainable use
of resource. The university is itself a community and, as
such, no less an important environment in which its members
_ students included — have an obligation to bring their schol-
arship to bear on the daily commerce of its operation. Civie
engagement close to home is legitimate service and may
help some who are otherwise tempted to ride into others’
communities on metaphorical white charges to recognize that
social contribution is more complicated than a text book
hypothesis. Carter and Webster/Flanagan provide a fitting
final essay in this collection—not the last word, we hope, but
a succinct statement of the importance of the civic engage-
ment and public scholarship goals that have brought the
Public Scholarship Associates into a community of

&,
scholars. **
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Ashley Waddell

Potential to Proactive:
How Public Scholarship
Empowered One Student

Iwas one of 5,000 excited freshmen at Penn State in the fall of 2000, ready to start
living a “real life,” to be an active member of my society and, of course, to save

the world. T was open to everything, and tried anything that came my way as I

searched for classes and activities that I could be passionate about, that were more

than just reading assignments and homework problems, social events or weekly

meetings. [ was anxious and impatient to reach out.

In my first year I was president of my residence hall,
pledged a sorority, and became an Air Force ROTC cadet.
(‘lasses and learning intrigued me: as a first-generation col-

ce student I had entered into a world that I never knew

xisted. However, even my sharp hunger for knowledge
segan to dull as T looked for the connection between what
vas studying and real life, coming up short of a good answer
every time. I gave someone else the hall presidency, stopped
coing to sorority functions, and decided to leave the ROTC
srogram, opening up my schedule to my newest bright ideas:
(0 be a THON moraler,! to study abroad a year “early,” and
to petition to get into the Schreyer Honors College. THON
proved to be an amazing experience, but it still failed to
legitimize the course work I was currently slaving over.

While all my friends were waiting until junior year to
apply to study Spanish in Spain, I found just what I was
looking for in a study abroad brochure for social work in the
Dominican Republic during the spring of freshman year. I
applied right away, even though the academic prerequisites
required me to cleverly orchestrate a level-skip in Spanish in
order to make the cut-off. I put all my hopes in a sophomore
acceptance into the Honors College, only to dangerously risk

my grades during the 2001 HUB-Robeson Center sit-in that

occurred during finals week il But the sit-in was something I
believed in; it was my philosophy class in action. That was
the first time I was able to draw a parallel between theory
and life, and it invigorated me.

Sophomore fall was a season of changes in my life. Iwas
now an Honors scholar, the stigmatized Greek “disaffiliate,”
juggling three jobs and 17 credits, and more lost in the crowd
than I was on move-in day of the previous year. I still had
never heard the words “public scholarship” or “service learn-
ing,” and my fervor was on the wane. Looking back, I see
that I was not alone as a zealous, eager student who missed
the messages of service opportunities and “fell through the
cracks” in the advising system, despite my frequent visits to
advisors and professors. My hope is that in the future, a net-
work of hands-on classes in many disciplines will be avail-
able and advertised as a must-do for all students. As it turns
out, it only took one activity that coupled with coursework to
virtually give meaning to everything about my college expe-
rience. This is the type of experience that every student
should have. well before his or her fourth semester, to moti-
vate the unmotivated or distracted and to impassion the
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eve?\fe?sufgéogrz?Pennrgt:te Jsrudent to participate in the potice stgdent meeting for thosc_e i.nterested in promoting sery-
.‘ Santo Domingo Council Program, and was given ample ice learning and public scholarship 33 Penn Slf-l-tc. Tn the
warning of the difficulties and inconveniences that I could bl.mk of an eye, more than thm}é stu fents E_‘PPf:leCd, along
expect to find there. My discouragers did not realize the with some graduate students Al PYGICSS0ES: MOSI of them
intense desire I had for just that type of challenge, the kind were there because they knev:f mtlmatt_ﬁly the impact that |
that is hands-on, experiential, outside of the classroom. civie engagement has on one’s edgciuon,.;?s they hadﬂhad the
‘ During my first weeks in the Dominican Republic I was umqpe opportunity to participate mn “service learning” classes
" overwhelmed by the complete autonomy that I was given, previously. ‘ . . | '
expected to fight my way through the city alone in public I can only imagine the explosive results thu} \»-01}](1 f01‘10w
transport cars with my limited and slow Spanish. Even the a program that oﬂ"era_; every first-year Sl-'UdC]ﬂ_ bursting with
complete immersion did not keep me from resorting to potential and cnthusi}asm, Ihe_ opportunity to ;:gl their hands
English when I could, and for seeking out bilinguals in my into the ‘freal world and‘thelr hearts.imo making a better
all-Dominican classes as a crutch in the language. community through public Scl_l(?larslnp opportunities at Penn
However, all of that changed the day I began my service State. We would surely be raising an army of tive
internship, when it was just me and the street boys, commu- energetic learners that would begm by s_hapi ng own
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each to keep them on their feet for the 2-day even

relevant, important, in fact vital for the mission that had
taken over my heart and mind: that of helping the boys and
the organization that acted as their advocate.

It was like the veil had been torn away. No matter how I Protest initiated by Black Caucus to move PSU ad :Jnih'tra-
many examples and compelling case studies I had read in tion, organized spontaneously by “The Village™ from April
classes to put real-life scenarios to what I was learning, noth- 24th ¢ May 3Td 2001. See
ing had the dramatic and instant effect on me like personal http://www.geocities.com/psuvillage/ for more i mation.

experience. I realized that my high GPA was not sufficient,

and that completing what was assigned to me fell hopelessly

short of really preparing myself to step out into a situation ] ) _

like the one T was observing. I would have to become a Ashley Waddell (arw [ 50@psu.edu) is an undc «Juate

| proactive student, passionate about every class I chose to student in comparative litcrature.

I take and earnest to search out ways to expand my knowledge

1 and academic experience. I got a taste of “the real world”
while still in college, and it changed my life.

| When T left Nifios del Camino and Santo Domingo, I

: finally possessed what I had been searching for: not only an

‘ inspiration to dive into the books and to share my enthusiasm

; with others, but an opportunity—a mandate, in fact—to

become an active and important member of society, of a

world community that was going to be better because [ was a

part of it. I am clearly not alone with regard to my enlight-

ening experience. After introducing myself to Dr. Jeremy

e e
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Rosa A. Eberly

Classrooms as Protopublic
Spaces: Teaching and Learning
Participatory Democracy

‘ ) That are the connections between our teaching and learning practices on cam-

pus and the quality of our democracy? How might the communication

practices students learn during their undergraduate years, both inside and outside of

their classes, be re-imagined to help create and sustain a more vibrant — and more

civil — democracy? And how can universities serve as good examples of public dis-

course — rather than just public relations — working in common cause with citizens

to improve our democracy?

At Penn State, the Commonwealth’s Land Grant
niversity, these questions should be central to our sense of
hat we do and how we do it, day in and day out. In what
“llows I'll offer yet another way we might think about pub-

i scholarship by using as points of departure three of my
~reas of scholarly expertise — publics theory, public memory,
ind rhetoric.

Because I am new to Penn State (“new,” at least, as a fac-
ulty member — my B.A. and Ph.D. carry the Penn State seal),
| will draw on my experiences both here and at the institution
where | spent the last eight years, The University of Texas at
Austin. As a graduate student in rhetoric at Penn State, I first
made the connection between classroom practices and delib-
erative democracy when I taught English 15, English 202,
and English 421, classes that encouraged students to do
research and deliberate together about public problems. At
Texas I was able in my undergraduate teaching to see those
connections manifested in ways that brought not only under-
eraduate students a robust sense of public agency but also
UT itself some needed institutional change. Now, back at
Penn State, I am very enthusiastic about the possibilities of a
Penn State-wide approach to public scholarship —an initia-

tive that promises to put academic rigor and care to the serv-
ice of our communities, our Commonwealth, and our wider,
shared polity.

The Public Scholarship initiative has the potential to
make plain — across the university and to wider publics —
the powerful consequences that follow when teaching,
research, and service are understood as complementary rather
than antagonistic. Just as important, public scholarship pro-
grams can help students learn the habits of participatory
democracy, even in the face of cultural pressures that, inten-
tionally or not, construct them as mere spectators and con-
sumers rather than as active, eloquent citizens who have the
skills and power to work collaboratively to improve their
shared worlds.

An increasing array of scholars and commentators from a
wide variety of disciplines and political perspectives agree
that young people are feeling increasingly disenfranchised
from public life and that feelings of powerlessness can lead
to destructive and even violent behavior. The poor quality of
our public discourses and civic practices endanger our
democracy. The work of Robert Putnam, Malkin Professor
of Public Policy at Harvard, has been widely recognized as

11
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establishing that Americans arc currently less involved. in
public life than in previous generations. Further, as Mlchae]
X. Delli Carpini and Scott Keeter have argued in their book
What Americans Know About Politics and Why It Matters,
democracy as practiced in late capitalism is marked by
“political institutions and processes designed to allow citi-
zens to have a voice in their own governance, while at the
same time limiting the impact of that voice.” Yet, Delli
Carpini and Keeter continue, the condition of our public life
“is neither inevitable nor benign. Rather, it results from sys-
tematic distortions in the development and practice of
democracy in America. And it results in substantial inequali-
ties in who participates, in how effective their participation
is, and in who benefits from the actions of their govern-
ment.”

Definitions of citizenship have varied over time. In his
book The Good Citizen: A History of American Civic Life,
Michael Schudson argues that citizenship in the United
States has proceeded through four distinct eras. During the
era of the founders, politics operated by the personal authori-
ty of “gentlemen” and through a politics of assent. In the
nineteenth century, the development of political parties her-
alded a politics of affiliation. Mass democracy in the first
three-fourths of the twentieth century “celebrated the private,
rational ‘informed citizen’ that remains the most cherished
ideal in the American voting experience today.” Schudson
concludes that “We require a citizenship fit for our own day.”

Since ancient times, the connection between education
and citizenship has been a central concern. While higher
education is often understood as training for a specific area
of expertise, the university also has a duty to equip graduates
to be eloquent and active citizens of their communities and
of the globe. Public higher education in critical citizenship
serves the public interest by educating students in the skills
and practices of civic engagement while at the same time
taking seriously, as DelliCarpini and Keeter argue, structural
analyses of political economies that offer students and other
citizens few opportunities to use what skills they may by
chance acquire.

As the late Robert T. Oliver of Penn State wrote more
than three decades ago in The History of Public Speaking in
Pennsylvania, “For a variety of reasons the people of
Pennsylvania have unduly neglected to develop or to value
the public discussion of the issues which have vitally affect-
ed their welfare. Divisiveness has marked the state from ear-
liest times — between the English-Quaker east and the Scots-
Irish-Presbyterian west; between the agricultural, mining, and
manufacturing segments; between the Pennsylvania Dutch,
the Polish, the Irish, and the other clannish groupings.... As
a concomitant of this tendency, there has been little concerted
effort either to promote the teaching of speech in the schools
or to provide for public forums adequate to air their
statewide problems.” Compounded by current demographic
realities in Pennsylvania — four of the seven most racially
segregated cities in the U.S. are within the Commonwealth —

12

Penn State has compelling reasons to find ways to provide
students opportunities to communicate across differences, to
work together to common purpose, and to become active citi-
zens who embrace a shared future. Imagining undergraduate
classrooms as protopublic spaces — spaces where students
can learn the practices and habits of active citizenship and
then take those beyond the curriculum to wider communities
_ is yet another way to provide those opportunities.

Given recent riots on college campuses, which further
suggest that students and other young citizens lack a sense of
how to affiliate productively in public, these questions have a
clear exigency for Penn State and other colleges and univer-
sities across the country. How might the undergraduate
experience at Penn State help students learn to communicate
together across differences, to affiliate with common pur-
pose, and to learn the habits and practices of civic engage-
ment on which our democracy depends?

These are some of the questions that led me back to my

alma mater, buoyed by my experiences working The

University of Texas at Austin’s Division of Rhe and
Composition, an academic unit in which scholarship and
undergraduate teaching were understood as complementary

rather than antagonistic.
At Texas, two activities speak most directly to what |
hope to achieve, in collaboration with students, faculty,

administrators, and community members, with the new

Center for Civic Engagement at Penn State. First, as director
of the Undergraduate Writing Center at UT, [ met with facul-
ty from across the university to help them bring p > issues

of interest to their students into their classrooms 1t
help students foster a sense of themselves not on
ject-specific experts but as citizens who can facil
discussion of controversies surrounding their arca
ise. I worked with faculties from the Plan IT hon

to The School of Nursing to the College of Fine

ing from them about what public issues were most
in their fields and facilitating their work to help the
graduates’ voices play a role in public discussions of tho
issues of common concern.

In addition to my work in the writing center,
undergraduate rhetoric course that changed not on
but the lives of many of my students; in the estim
some of my colleagues who had been at UT for n
the course also changed the university’s collective
its history and future.

The course, “The UT Tower Shootings and Public
Memory,” offered students the opportunity to learn together
about the events of Aug, 1, 1966, when an armed student
climbed to the top of the Tower and fired randomly ior YU
minutes, killing fourteen people and injuring more than thir-
ty. The first public mass murder in the world, the tower
shootings led to the development of SWAT teams and otl
public safety measures. The magnitude of the shoo
made the Texas Tower synonymous not with academic
achievement but, for more than a generation, with “the bell
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tower boy” — an all-American Eagle Scout and former
Marine who took his frustrations out through then-unimagin-
able violence on those around him. Students had heard tales
and legends about the shootings from their parents or grand-
parents, seen references in movies and on the web. But UT
steadfastly ignored this chapter in its history, at least publicly,
because, in the words of one university police officer, “the
university just wished the whole thing would go away.”

More important than collaboratively piecing together the
facts of Aug. 1, 1966, however, the course gave students the
opportunity to deliberate together about the causes of the
shootings, how the shootings had been remembered through
various means — individual memory, institutional memory,
and cultural texts, to name just a few — what had caused the
shooter to become a cultural antihero while his victims and
their families were largely forgotten, and, perhaps most
importantly, processes of forgiveness and reconciliation. All
of these questions became even more exigent during the
<nring of 1999, when students came to class one afternoon
and logged onto the web to watch and listen as the
¢ olumbine High School shootings shocked the world. The
. ce-to-face conversations we had that day enabled students
o engage with the tragedy at Columbine not just as specta-

5 but as concerned citizens with a shared history and a

\ared stake in a shared — and troubled — world. The amount
¢ self-motivated public writing and speaking the students
generated that semester changed the contours of local discus-
<:ons about Columbine, about the Tower, about gun violence,
hout trauma, and about forgiveness.

As early as the first semester that I offered the course, stu-
-nts started to intervene through speech and writing in the
ocesses of institutional and public memory. While films
.= “Full Metal Jacket” and “Pulp Fiction” offered refer-
aces to the Tower shooter and websites celebrated the
ruel. cool accuracy” of his sharp-shooting, students noticed

hat the consequences of his violence were absent from pub-

c. institutional, and cultural memory. This fact became
“[ear to the students when, after the course was publicized in
Texas Monthly, several survivors of the shootings wrote to
e and asked to come to class to talk about their memories
»f that day thirty years earlier. Because these survivors had
\ever been contacted by the university about the shootings,
they said they had never had a chance to tell their stories in a
setting where their pain might make a difference.

After hearing from several survivors and witnesses, a
group of students developed a website as a perpetual educa-
tional memorial to the victims of the shootings. That website
has become a primary resource for journalists and others who
want to learn about the shootings and the consequences of
violence; it has also become a model for web-based memori-
als of tragic campus events. Rather than being satisfied with
the comfortable, disinterested stance of spectators, these stu-
dents researched and learned collaboratively, talked and
argued together, using their powers of reasoning, speech, and
writing — the powers of rhetoric — to intervene as active citi-
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zens concerned about their shared world. They learned that
their words and deeds mattered, and — based on what I still
hear from many of my students — these experiences continue
to inform their sense of themselves as active agents in their
communities, states, and nations.

Among the remarkable stories that surround the Tower
course, however, the university’s decision to reopen the
observation deck of the Tower to the public in September
1999 and to memorialize the victims of the shootings are per-
haps the most institutionally significant. C losed to the public
since 1975, after the eighth suicide from the top of the Tower,
the observation deck was, before the 1966 shootings, long a
favorite site for dates and family visits. That mishaps about
which the university felt unremitting shame would so rede-
fine UT’s primary icon seemed unimaginable, but that had
come to be the case. The university so repressed what had
become of the beautiful views from the observation deck that
cynical humor was one of the few means people had to com-
municate about the Tower within the institution. One of my
students found, on the Admissions website and under a pic-
ture of the Tower, the following caption: “This is the jumping
off point for information about applying to the University.”
When the student queried the webmaster, the text was delet-
ed, but the student never received a reply.

As students learned to their dismay when they tried to gain
access to the observation deck for their class projects, only
visiting dignitaries and football recruits were allowed to visit
the observation deck of the Tower after 1975. Students and
alumni had lobbied the administration off and on during the
1980s and 1990s to reopen the observation deck of the
Tower. As late as 1998, however, senior administrators said
the deck would never reopen, arguing that the risk to public
safety remained too great. Yet the student-written proposals
continued, unabated. Undergraduate students wanted to
reclaim, in the words of the title of a magazine that one sec-
tion of the Tower class created and published, “Our Tower.”

When Larry Faulkner became president of UT in 1998 he
made reopening the observation deck a priority, arguing — as
many students had argued in letters to the administration over
the years — that the university had to reclaim its central sym-
bol and make it safe for the public. While I do not have sta-
tistics to support this claim, my colleagues and students have
persuaded me that the course played a central role in chang-
ing the discursive context of the university’s institutional
memory. No longer was talking about the Tower and its
complicated histories of violence and suicide forbidden.
Communicating together about what had happened was, in
fact, the only way to attempt to move beyond it.

The lessons of the Tower course — which were not casy to
teach by any means, but which my students consistently
requested that I continue to offer as an educational memorial
— suggest what undergraduate students can do with their col-
laborative research when they are empowered to intervene in
public issues. Those lessons are central to the fate of democ-
racy in the twenty-first century as our wider culture suggests
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that communication is necessary and useful only for profes-
sional purposes and that consuming can stand in for citizen-
ship.

Democracy requires informed and reasonable yet passion-
ate voices of all kinds, willing and able to speak freely for
positive change. Shouldn’t our classrooms be a central
means for students to learn — through reasoning, speaking,
and writing collaboratively — to carry the practices and habits
of participatory democracy into and beyond the twenty-first

century? %

Rosa A. Eberly (thosa@psu.cdu ) is an associate profes-
sor, Communication Arts and Sciences and English,
and director of the Center for Civic Engagement.
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Laurie Grobman
with
Jeremie Albert, Jamie Behun, Carolyn Blake, Melissa Frill,
Meghan Houser and Laura Lawfer

Reciprocal Relationships:

Public Scholarship and
Multicultural Literature

My public scholarship project, “Service-Learning and Multicultural Literature:

Voices in American Literature, in Fall 2002. Students in these classes participated as
a requirement of the course in approximately twenty hours of community service

work at the Police Athletic League (PAL) of Reading.

[ is an organization providing recreational, educational,
-ational, and counseling programs to economically disadvan-
-ed children and youth.Students in English 135S read and
died multicultural literature and led group literature/litera-

sessions with children and adolescents at the Police
‘letic League. The project brought students into the real
rld of multiculturalism in conjunction with their study of
erature and was thus a form of genuine inquiry and active

lcarning.

involvement of Penn State Students

Students in English 135S worked in teams with PAL
“hildren or teens on a weekly basis for nine weeks. They
were able to establish relationships with the children and
serve as mentors and role models. During their weekly ses-
sions at PAL, students led discussions of stories and worked
with children on literacy and math skills. Students spent
every Friday class period preparing for their sessions with
PAL children. Their written work consisted of weekly reflec-
tive, critical journals relating the issues of multiculturalism
and literature to the service experiences. The collaborative
research project encouraged students to engage more deeply

Reciprocal Relationships,” brought public scholarship to the study and
teaching of literature (where it has been largely absent) by incorporating public

scholarship into two sections of English 135S, a first-year seminar on Alternative

some of the issues raised throughout the semester. For exam-
ple, topics ranged from studying cultural difference to ques-
tions of poverty and privilege to whether and how public
scholarship at PAL related to their literary and multicultural
education in English 1358.

Because students are absolutely integral to public scholar-
ship, I have chosen to let my students speak for themselves
about their involvement with the project. With their consent,
I am including excerpts of two student group research essays

dealing with their public scholarship work.1
Jeremie Albert, Melissa Frill, and Laura Lawfer

To plan for these sessions at PAL, we spent every Friday
working together to come up with a group lesson plan.
These lesson plans allowed us to apply what we learned in
English 135S to what we did at PAL. We tried to create our
lesson plans using what we had learned in class (for example,
what multicultural literature is and what its goals are), while
still keeping our activities enjoyable to hold the children’s
attention. Our group worked together to choose a multicul-
tural-based piece of children’s literature every week, then
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decided on an activity that would serve as complement to the
literature. We hoped this activity would reinforce the lesson
that the multicultural literature was supposed to teach.

Using the lesson plans we created, we went to PAL for
the actual public scholarship time. While we were there we
fully applied our lesson plans, which were based on what we
learned in class. Because of this, what we initially learned in
class was reinforced and allowed to grow. We learned
through our research into public scholarship that service and
academic learning must enhance one another. More impor-
tantly, public scholarship at PAL not only helped the commu-
nity but it aided our own learning on the issues of multicul-
tural literature, since multicultural literature is the setting of
our public scholarship time at PAL.

All of the goals experienced in the classroom and
through public scholarship were brought together through
required public scholarship journals that we had to hand in
every week after going to PAL. We were required to write in
our journals about information directly related to English
135S, not just a narration of what happened during our expe-
rience at PAL. We analyzed our experiences completely in
our service-learning journals. . . . We had to decide whether
or not the literature we chose was successful, if we could see
cultural differences between the PAL children, how public
scholarship helped dispel many stereotypes that people may
have had, or how public scholarship helped us with our
views relating to literature. Our service-learning journals
were meant to use everything we learned up to that point and
make us think about the lessons we learned in the classroom,
therefore allowing our minds to fully develop an understand-
ing of the goals of multicultural literature.

Works read in the college classroom such as “The
Lesson” by Toni Cade Bambara and Fences by August
Wilson discuss the life of struggling minorities. Stories like
these exposed us to a life we were not necessarily privy to
beforchand. As the majority of us (the college students [in
our class]) come from affluent white families, working with
the PAL students was an eye-opening experience. This expe-
rience benefited us by allowing us to see a world outside the
one in which we had personally grown up. Many of us
formed a relationship with the PAL children that went
beyond the lines of a professional, distant relationship, but
instead became a true friendship. We formed caring bonds
with each other and the lives of all of us (college students
and PAL children) have been permanently altered by this
experience. Our experience at PAL [thus] worked not only
in an academic manner, but it also promoted a multicultural
understanding in our minds. Our public scholarship has
opened our minds to the differences found in this world.
Openness toward different ethnic groups is one of the most

important issues currently surrounding multicultural litera-
ture.

Jamie Behun, Carolyn Blake, and Meghan Houser

Public scholarship provides an opportunity for college
students to expand their horizons. . . . Working in a divgrse
environment creates relationships that break down racial bar-
riers. This mammoth problem is being gradually linked to
the communities by bridges such as public scholarship. .
Multicultural service learning can create a kindness that wil]
spread throughout society. It is like a small weed that will
eventually take over the garden....public scholarship will
enable our society to communicate and relate with new vigor,
It is so important for today’s society to develop a genuine
sense of compassion for others. . . .

In regard to choosing out literature for the students at the
Police Athletic League, we found there are many different
standards and ideas to take into consideration. . . . Our selec-
tions range from respectful illustrations to positive images of
children’s heritage that can shape and affect il
and knowledge of a child. In class, we studicd
choose literature, and we used what we learn:
sessions at the Police Athletic League to disce

> personality
about how to

hirough our

r that there

are many key factors to examine when selecting picces of lit-
erature. . . . Among the many traits needed in ¢ to show
its worthiness is an ability to show a positive rayal of
cultures and heritages. . . . There should also be little or no
stereotyping in the book due to the possibility inform-
ing children of a particular culture or race. Als istrations

should be depicted correctly and show an accu iew of

people in that culture or racial ethnicity. For 1 . one of
the articles we read gave the example that in 77 e
Chinese Brothers, the characters are depicted 11 srading
manner, due to the brothers all looking alike an 1Z por-
trayed in a caricature form. Lastly, the books n » have
themes that the children will enjoy, such as fric p, fami-
ly, and school. An unmotivated child will not {11 ¢ book
interesting enough to read and will therefore not bonefit from
it in any way.

Ultimately, most teachers will agree that thc t impor-
tant factor in teaching multicultural education is « - ried cur-
riculum. We feel that as a group we have chosci cly and
made good decisions. Our curriculum for our grov; at the
Police Athletic League consisted of a Newberry rd win-
ner, a Hispanic author, a canonical author, and a ! 1jo
Indian legend. We tried to incorporate authors suc! 25 Mark
Twain, Patricia MacLachan, Gary Soto, and Terric ¢ ohlene.
For each reading we adapted a relevant activity that would
tie in with the story. With the Cohlene story about - Navaho
Indian legend, we bought a sand art making kit for the chil-
dren to make for themselves. Before the story we cxplained
the background of the legend so the students would not be

lost while reading. During our session with MacLachan's
Sarah Plain and Tall, we chose to make beaded necklaces
and bracelets as an activity because we thought it would link
to the simple lifestyles portrayed in the story. We talked to
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the kids while we beaded and asked them what they thought
of the story and the lifestyle that is so far from the one they
know. We feel that the books and short stories depicted many
different cultures and ethnicities in a positive manner. The
children were exposed to literature that they hadn’t necessari-
Iy been exposed to before and seemed to like it.

Benefits to Community

PAL is a very busy organization, with hundreds of chil-
dren using its myriad services at one time. Penn State stu-
dents were able to offer and implement an educational and
entertaining after-school activity. The children at PAL bene-
fited in four primary ways:
B Benefited from reading stories about children from diverse
cultures and from the arts and crafts activities associated with
these stories.
B Received help from the Penn State students on their home-
work.
"stablished caring, friendly relationships with their Penn
“iate group leaders: During my observations of students’
work at PAL, T saw firsthand how the children looked up to
students. They seemed to really adore each other.
Saw Penn State students as role models who got them
-« cited about the prospects of attending college (even Penn
State) some day.

From Service Learning to Public Scholarship:
Azsessment and Evaluation

While service learning and public scholarship have

ome more and more pervasive across the disciplines, liter-

specialists have largely stayed away from this increasing-

popular pedagogical movement. My public scholarship
ik links service with literature and brings together the

2l activism associated with multicultural education and

rhetorical, acsthetic, and cultural study of literary texts.

ave begun my research into service learning and literature,

using on a Women Writers course I taught in Fall 2001.

hat article, which T have revised and resubmitted to a rep-

‘able academic journal, will hopefully begin the dialogue on

vice-learning and literature. In that article, I focused on
‘e reciprocal thematic and ideological relationships between

ublic scholarship and reading literature. I suggest that public
-cholarship in the literature class can foster students’ learning
bout difference, multiculturalism, women’s issues, class
<sues, politics and power, oppression and equality, and jus-
tice and injustice. Moreover, against the backdrop of literary
studies’ self-questioning, I also suggest that public scholar-
ship may reinforce the central role that imaginative literature
45 literature must play in the service of social and political
change.

My assessment and evaluation of English 135S will have
a2 somewhat different focus. Specifically, the course concen-
trated not only on reading and interpreting literature and the
politics of interpretation, but also on the significant issues
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with which literary studies itself is wrestling, including what
is meant by a canon of American literature; who makes deci-
sions about the canon and how these decisions are made;
why some scholars want to broaden the canon of American
literature to include texts by women and minorities, while
others want to keep the canon in its traditional form; and so
forth.

My assessment will thus focus on the extent to which stu-
dents’ work with children and adolescents from PAL illumi-
nated the issues we studied in class. By working in teams,
making decisions about what literary texts to introduce to
PAL children, and justifying their decisions in collaborative
written work, students engaged in these crucial questions of
multicultural literary studies. I plan to assess the extent o
which students were able to transfer these questions of liter-
ary study which involve the nature of knowledge and its rela-
tionship to power structures to deeper understanding of the
lives of the children with whom they worked. That is, will
students be able to understand that the social and political
forces that deem some literature as worthy of being taught
and studied, while excluding others, mirror the kinds of
forces that oppress certain groups of people and inhibit jus-
tice and equality of opportunity? If so, what will they do with
that knowledge?

[ will address these questions from various perspectives,
bringing together scholarship from women’s studies, ethnic
studies, multicultural studies, cultural studies, and literary
studies. My primary analysis will involve the study of stu-
dents’ written materials in the course: essays, a collaborative
report, journals, a pre-service-learning questionnaire, end-of-
semester written course evaluations, and an end-of-semester
questionnaire.

What’s Next? Public Scholarship and Literary Studies

I plan to continue to integrate public scholarship with
multicultural literature and to theorize and assess the work
accomplished through these projects. With each new semes-
ter, I hope to be able to ameliorate some of the obstacles we
faced in English 135S. Like public scholarship practitioners
in other disciplines, I realize that public scholarship is both
“messy” and unpredictable, but ultimately worthwhile. The
positive outcomes of the project necessitate that I continue to
move forward with this challenging work, linking service
learning with public scholarship to address the challenges
involved. My future research will continue to focus on the
work my students produce and its relationship to course con-
tent, but I will also concentrate on the benefits to the service
organizations and clients.

Service learning has become a vital part of education,
and, therefore, its absence from literary studies should be
addressed. Ellen Cushman questions whether literary scholars
will be able to “see their intellectual work as amenable to

service learning courses.” ii | certainly see my work as a lit-
erary scholar and multicultural educator in this light and hope




my public scholarship projects will persuade others in literary
studies of the value of integrating service learning with litera-

&,
ture. *%*
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Jeffrey G. Parker
Alisha R. Walker

Encouraging Adolescent
Social Competence: A
Practicum

€€ -rhave for a long time argued that it is a fundamental democratic or human

right for a child to feel safe in school and to be spared the oppression and
repeated, intentional, humiliation implied in peer victimization or bullying. No stu-

dent should be afraid of going to school for fear of being harassed or denigrated,

and no parent should need to worry about such things happening to his or her

child.” I This protestation notwithstanding, actual or potential harassment by peers

is part of the fabric of the school day for a significant proportion of early adolescents

in North America.

For these children, their presence at school leaves them

«erable to taunting, embarrassment, and exclusion by

5. The butt of peer pranks and jokes and the subject of
ssip and ridicule, for these children a good day is a day
wen they are ignored. On a bad day, they risk public physi-

assault or defilement.

[he plight of such bullied and victimized early adolescents
‘he touchstone of Psychology 423: Practicum in social and
rsonal competence in early adolescence. Begun in 1997 as

1 informal partnership between several area middle schools
nd the Department of Psychology at the Pennsylvania State

niversity, this 3-credit course weaves community-based
crvice, learning, and research into a broad tapestry of public
scholarship. In particular, three pedagogical principles
yrganize the course and dictate the intellectual and experien-
tial elements of the course for enrolled undergraduates:

Involvement is intended to be a serious process of intel-

lectual engagement that includes reflection and integrates

experiences in the field with academic exploration.
Academic credit in the course is for learning, not service.

S

Students’ field experiences lend a real life perspective to
their classroom readings, and permit them to “test” their aca-
demic insights against their experiences.

Although a goal for the course is to present students with
experiences that challenge their understanding of them-
selves and others, the value of the course is not limited to
self-discovery.

An equally important goal is to expose students to the
existing, related scientific literature in this area and to leave
students with an understanding of how rigorous scientific
inquiry can inform efforts to improve children’s lives, and
vice versa.

The service in the service learning component of the
course is designed to be sustained, field based, and have a
realistic possibility of improving the lives of children.
Participating undergraduates work in small teams to lead
weekly one-hour discussions, demonstrations, and role-play-
ing activities with classrooms of 6th through 8th grade stu-
dents during the school day. Further, the intervention is




informed by a firm scientific understanding of both the fac-
tors and processes that place children at risk and the most
effective principles for intervening on their behalf.

Finally, an important hope for the course is tlhat, along :
with providing students with field-based educational experi-
ences that complements classroom learning, the course will
inform students about possible career directions (both inside
and outside the academy) and encourage longer-term patterns
of community involvement and civic leadership.

The plight of rejected and victimized children

Although understandably difficult to come by, reliable
estimates suggest that the proportion of children in elemen-
tary and middle schools who are repeatedly harassed and vic-

timized by their schoolmates may exceed one in ten. "
However, an astonishing 75% of middle school aged school
children report being subject to occasional humiliation and
harassment and the fear of such treatment by peers is proba-

bly almost universal. il Further, unlike many other signifi-
cant forms of behavior, bullying and peer victimization
ignores most major socioeconomic, class, ethnic, and geo-
graphic distinctions—occurring with regularity in big and
small, wealthy and impoverished, and rural and urban school
settings, for example. Finally, the intentional mistreatment
and debasement of vulnerable peers is common to both boys
and girls, although the form this behavior assumes varies
somewhat by sex.

Children who are the targets of peer harassment some-
times risk physical insult (e.g., struck with fists, kicked,
shoved, spit on, clothes torn, etc.). However, most harass-
ment that occurs between peers is social, especially as chil-
dren grow older. Social assaults injure children’s sense of
well being and esteem by compromising their membership in
important peer groups or ability to make or keep friends.
This includes public teasing, ridicule, and name-calling; visi-
ble exclusion from social activities and conversation; rumor
spreading; and pranks (i.e., duping victims into engaging in a
behavior with the intent of exposing it later to embarrass
them). Social victimization increases in severity as children
grow older. Indeed, as many children have sadly learned,
boys” and girls” ingenuity at humiliating peers appears almost
limitless.

As Olweus points out, peer bullying offends our demo-
cratic notions of fairness and freedom from oppression.
However, decades of psychological research and theory sup-
port an even broader basis for alarm and action. Establishing
successful relationships with peers is widely recognized as a
hallmark of healthy social and psychological adjustment in
childhood and as important to children’s subsequent social-
ization and development. Through the give and take of
everyday peer interaction, for example, children develop and
extend their perspective-taking skills, learn to understand and
regulate their emotions, increase their tolerance of diversity,
and develop social poise, leadership skills, and social compe-

tence. Thus, children who are the chronic targets of peer vic.
timization and rejection are robbed of these important socia]-
ization experiences. Further, research indicates that such
children experience considerable personal and subjective djs.
tress (loneliness, anxiety, depression, poor self esteem) over
their social circumstances, that their peer problems seldom
simply abate with the passage of time or with a transition to
a new school, and that their rejection by peers places them
“at risk” for subsequent maladjustment, including delinquen-
cy, adult criminality, and psychiatric disorder and dysfunc-
tion. Moreover, there is evidence that the social problems of
peer-rejected children may “spill over” into academic areas
and undermine achievement (e.g., grades, standardized test
scores, grade progress, attendance, motivation).

Bullying has many underlying causes, included some
rooted in the dynamics of peer cliques and crowds and chil-

dren’s motives for belonging to them. For example, children

who are too diverse or divergent from powerful croups can
run afoul of them and become fodder for their eniertainment.
Respite for such children generally lies beyond the victims’
control and requires outside intervention with Ip mem-
bers to raise their awareness and encourage rcsponsible and
respectful behavior. However, a lack of social skills and
social knowledge, poor cognitive problem-solving strategies,
and problems of emotion regulation also unde nany chil-
dren’s problems with other children. Childre: regularly
victimize others (“bullies”™) have been shown U son about
social situations in curious and malevolent wa d to lack
adequate prosocial skills. Many of these child ¢ them-
selves rejected by peers and intermittently bull

Likewise, children who whither easily in th of mild
teasing, who communicate awkwardly and ¢ ith oth-
ers, or who isolate themselves may set themsc! ) as easy
marks for peer harassment. These findings are raging,
as they suggest that many bullies and the victim 1ld bene-
fit from remedial efforts to improve their social and
ability to manage conflict. And, indeed, several s ssful
interventions designed to improve the social skil vulner-
able children have been developed recently. Yet. fo date,
social skills training and other interventions to ad bully-
ing have not been widely implemented in school: part,

this is because the most successful programs arc |

labor-intensive and therefore beyond the personne! i fiscal
resources of most schools and school districts. In other
cases, however, schools can afford to help but chosc not to.

Course components

Service setting and goals. Participating undergraduates
work in small teams of two to four members to lead weekly
one-hour discussions, demonstrations, and role-playing activ-
ities with classrooms of 6th through 8th grade students
enrolled in regional middle schools. Typically, children in
the school experience the instruction as part their health cur-
riculum. Undergraduates also assist with the development,
coordination, and implementation of related workshops to
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address issues of school violence or bullying. These work-
shops, which may be offered as a capstone to the weekly
group sessions or as independent school events, are large-
scale, daylong “retreats” involving 50-70 children and held
away from school (e.g., rural camps, community centers). In
advance of the workshops, the undergraduates work evenings
over a several weeks researching the focal topics, developing
and rehearsing the protocol, and gaining skills for handling
children professionally.

A flexible, school-based preventative intervention is the
service cornerstone of the course. Rooted in conceptual
frameworks borrowed from research in developmental, child
clinical. and social psychology, this intervention is broadly
designed to address the deficit social skills and coping skills
of peer victims and their victimizers. It also includes compo-
.nts that address broader, school climate-level factors that
contribute to or condone such behavior, such as rigid hierar-
chies of popularity and the dynamics among cliques and peer

swds. To meet their goals and to insure that they are enter-
ining and engaging to the youth, the format of the weekly
ssions varies widely. However, each session has two com-
on elements.  First, a social challenge or issue is intro-
ced, often through a dramatization or demonstration. In
dition, a significant proportion of the allotted time is
-erved for semi-structured discussion of appropriate meth-
«Is of handling this focal task, including, as appropriate, dis-
cussion and rehearsal of concrete behavioral “scripts” the
children can use.
Undergraduate involvement. Participating undergraduates
senerally seniors and juniors majoring in psychology,
«cation, or related fields. Enrollment in the course is com-
tive and controlled. Undergraduates receive upper-level
rse credit and grading is letter-based.
\part from the time they spend directly teaching the chil-
2. undergraduates meet weekly in their teams to plan,
carse, and fine tune upcoming lessons, to discuss child
4 classroom management issues, or 0 air concerns about
«ecific children who appear to be having social difficulties
ith peers. In preparation for their work, they also participate
several orientation workshops. These workshops acquaint
= students with the needs and operation of the school dis-
ict and specific schools, and also cover topics on diversity
.d the ethical and professional treatment of children and
subjects.
Further, the course meets as a group one evening a week
‘or two hours throughout the semester in a more traditional
class format. This time is devoted to lecture, discussion,
training, occasional guest speakers, and student presentations.
i the seminar, students review and critique research and the-
ory on the development of social relationships and social
competence in childhood and adolescence. Twice during the
term. teams of students are required to write curriculum les-
sons to be used with the teens later in the term, and a portion
of each plenary class meeting is used for these teams to pres-
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ent their proposed lessons to their peers for feedback.

Teaching Assumptions. Requirements of this course fol-
low from several assumptions about the students who are
attracted to and will benefit from the course, as well as about
the best means of accomplishing the course aims. To begin,
the competitive enrollment assures that class members are
intrinsically motivated, and hence strong external incentives
or threats to maintain their attendance and participation are
unnecessary. Likewise, along with specification of formal
prerequisite coursework, the emphasis placed on students
who are more senior and experienced with children assures
that students already have some background knowledge of
developmental psychology and that a steep learning curve
does not exist for training the students to work with children
in applied settings. Instead, training can emphasize the
unique elements of working with children in classroom set-
tings, such as the behavioral management of a groups and
facilitation of discussion in groups with shy or defensive
members. Finally, we assume that the opportunity to work
collaboratively with peers enhances and consolidates under-
standing. Accordingly, many assignments and much of the
grading are group based. In addition, at two points in the
term, students are required to observe their peers as they
work with the children in the classrooms and provide written
feedback concerning their performance.

Reflection. To insure that students fully harvest the bene-
fits of their engagement with the school community and chil-
dren, structured opportunities for reflection and integration
are provided. These opportunities are guided, occur regular-
ly, and allow feedback and assessment. For example, early in
the term students write a set of short essays reflecting on the
personal goals for the semester and their own peer experi-
ences as a middle school aged child. These essays are dis-
cussed in small groups. During the term, students are
required to write “process” notes weekly, reflecting on events
in the classroom that week and any issues that surfaced con-
cerning individual children, ethical concerns, or practical or
conceptual problems with the lesson plan. Additionally,
twice during the term students undertake critical written eval-
uations of two books written for non-psychologists (e.g., par-
ents, teachers, teens) about topics relevant to teen’s social
development and socialization and relate them to course con-
tent. Finally, the capstone paper is a case study of the social
skills needs and progress of a particular child. For this, stu-
dents draw upon their weekly process notes and other infor-
mal observations to develop an understanding of the social
strengths and weaknesses of a particular adolescent and the
ways in which the intervention is and is not meeting those
needs.

Portfolio and Evaluation. At the end of the term each stu-
dent submits a portfolio as a documentation of their profes-
sional and personal development and achievements over the
term. Although flexible by design, the portfolio has three
major sections. The initial section is titled, What I did, and
includes copies of the lessons they have written, their written




book reviews, their case study, and their written feedback to
their peers based on their observations in the classroom.

The second section is titled How 1 did. This section includes
a lengthy self-assessment of their performance over the term
as well as a copy of the feedback their peers provided
observing them in the classroom. Finally, the section on
What I learned begins with a short statement outlining their
insights into to their personal growth over the term and the
areas in which their understanding of social life in middle
schools increased as a result of participating in the course.
Included in this section are their thoughts sparked by the
assigned readings and their weekly journals.

Considerations

Over the past half decade Psychology 425: Practicum in
social and personal competence in early adolescence has
evolved from an informal experience offered to individual
students as “independent study” into its current and mature
form as a recurrent, formally-recognized course with a strong
undergraduate following. This metamorphosis has given us
some insight into some of the keys to the success of the
course and also brought to the surface some considerations
that we did not fully appreciate initially. To close, we share
two of these considerations.

First, without question, most of the credit for the course
success rests with the talents, interests, and motivation of the
participating undergraduates themselves. The hours these
students dedicate to this course far exceed the presumptive
hours/credits ratio found in typical courses and each cohort
of students brings a fresh infusion of creativity, optimism,
and commitment to children. In hindsight it is apparent to us
that this resource might have been easily squandered had we
not intuitively adopted a student —rather than instructor—
centered approach to learning and course management. A
key aspect of the course is the sense of ownership each
cohort of students is encouraged to develop. Apart from a
few essential elements that must be rigidly prescribed, effort
is made to involve the students themselves in decision-mak-
ing about assignments, deadlines, lecture topics, and many
procedures.

In addition, students are invited to attend planning meet-
ings with school personal, kept abreast of school negotiations
and scheduling glitches, and recruited to assist in trou-
bleshooting problems arising within specific classroom or
teaching teams. In many traditionally oriented courses these
planning and preparation elements prudently take place
behind the scenes, hidden behind the veneer of smooth func-
tioning and polished schedules and policies. In this course,
part of what students find refreshing is that they have an
opportunity to see the course “warts and all,” and they know
that much of the responsibility for success each term rests on
their shoulders, not the instructor’s.

Second, it is easy to underestimate the need for adequate
resources. There are an endless number of details to running
such a course. Not the least of these is the massive task of
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developing and maintaining an algorithm for scheduling 25t
30 undergraduates with varying course schedules and busy
social and extracurricular lives into small teams that can
meet with groups of teens whose own class schedules nor-
mally rotate on 6- (versus 5-) day cycles and are thrown into
chaos when snow cancels school. Beyond, this, supplies and
stimulus materials must be maintained and distributed, and
reference material must circulate. Because its enrollment is
necessarily small, the course does not met departmental
thresholds for graduate teaching assistant support. Thus, to
meet the need for instructional and logistics support, we have
consistently relied upon some of the best and brightest past
students. These students act as teaching assistants in
exchange for independent study credit, and assist with almost
every course element but grading. They also offer the addi-
tional benefit of being able to share suggestions and observa-
tions with current students based on their own experiences,
Likewise, many of the elements of the course are
expendable (e.g., questionnaires for the children
the activities) and have accompanying expenscs. i
total costs associated with the course can reach a {o

wplies for

dred dollars a term. To offset these expenses, we have some-
times asked the schools themselves to tap monies <ot aside
for enrichment activities. In other instances, we have been
able utilize small amounts of state or other monics car
marked for addressing problems of school bullyi - vio-
lence. We have also been successful from time t e in
securing intramural and extramural funding dedi fo sup-
porting innovative teaching efforts. On the who! ever,

each semester brings renewed concern for fundis

Finally, community-based scholarship and t
requires enormous patience and tolerance for am
Community schools and universities operate wit! ing
implicit or explicit models, decision-making proc s and
governance, and run on different calendars. The;
answer to differing constituencies and may have :
definitions of success. Sustainable partnerships o fowly
over time and as a result of good deal of initial tri

*
error. *%*
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Mark Radomsky

Enhancing Pedestrian Safety
Through Community
Engagement

¢6 They drove over the bridge into the traffic of the newer city. The streets were

crowed, automobiles and pedestrians vying for supremacy at every intersec-

tion, the red and green signals erratic and interminable.” So writes Robert Ludlum in

his best selling book the Bourne Identity. His description could well have been writ-

ten about the streets in any large American city or in the borough of State College,

where pedestrian safety is an emerging problem.

Nationally, there are more pedestrians killed annually
oproximately 6,000) than employees killed in industrial
ishaps (approximately 5,000). In the Borough of State

llege, on average, more than 20 pedestrian-vehicle crashes

sve occurred annually since 2001, resulting in numerous
njuries and several fatalities—one in 2001 involving a Penn
‘tate student. Another pedestrian fatality occurred in October
£ 2002 when an elderly State College resident was struck by
. van as she crossed South Atherton Street. The following day,
wo Penn State students were struck by cars as they crossed
Atherton street near the Greyhound bus station.

Last fall, students enrolled in my course Safety Psychology
and the Investigation Process (HIS 410) were given the rare
opportunity to apply their knowledge of behavior-based safe-
ty techniques in a community problem-solving effort to better
understand and reduce the causes of pedestrian-vehicle crash-
es. This project was generously supported through a public
scholarship course enhancement grant sponsored by the Office
of Undergraduate Education and the Office of Continuing and
Distance Education. The project required the students to study
pedestrian injuries both nationwide and locally, attend pedes-
trian safety task force meetings, collect and analyze data on
pedestrian and motorists” behaviors, and contribute to engi-
neering and educational solutions to the problem. Before

classes began, Amy Story, the engineer in charge of public
works for the Borough of State College, expressed an interest
in acquiring pedestrian crossing warning signs (channelizing
devices) from the Pennsylvania Department of Transportation.
The purpose of these devices is to warn motorists of an
approaching crosswalk, and to motivate a motorist to obey
pertinent laws with respect to pedestrians crossing streets and
highways. A survey of pedestrian and motorist behavior was
part of the application process. The implementation of that
survey became the focus of the public scholarship component
of the students’ responsibilities in ITHS 410

Background

In early 2002, the State College Borough Commission on
Pedestrian and Traffic Safety responded to the growing issue
of pedestrian-vehicle safety with a two-pronged attack: a
three-second signal delay which would give pedestrians a head
start at intersections over right or left turning vehicles, and the
establishment of the Task force for Pedestrian Safety
Education (TPSE). The charge of TPSE is to establish a base-
line for community opinion and knowledge on pedestrian safe-
ty issues, implement educational programs, and investigate
and recommend future initiatives for enhanced pedestrian
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safety. 1 joined TPSE in Ma_rch.of 2002 and rec?gg}zegvaez
opportunity to Jeverage participation 1 the groups Icl) Jec1 :

into an opportunity for students to get mvo]ve_d in the 150 ving
public problems. Since these issues are often_mheren_t y com-
plex and involve various stakeholders eac}_1 with a unique Pﬁr-
spective, interaction with the process provided -students with a
learning experience that they coulq never get ina classmom(i
regardless of the curriculum or the instructional methods use

(e.g., case study, role play, group problem solving, etc.).

Knowledge Deficit Revealed :

A survey of State College pedestrians was conducted in J gly
of 2002 by TPSE. Significant findings are as f(?llows: 1) a high
percentage (60 percent) of students interviewed regplarly
cross streets at mid-block (i.e., not at crosswalks), 2) shghtly
more than a quarter (26%) of the students who were Inter-
viewed do not wait for a walk signal before crossing the street,
and 3) the percentage of pedestrians who felt motorists are
rude to pedestrians was 56.4 %. The survey also reveale_d a
significant lack of knowledge regarding pedestrian-vehicle
laws among those interviewed (identified as residents, stu-
dents, pedestrians, and drivers).

Behavior as a Key Focus in Student Research Activity

The students in IHS 410 are taught that safety is a constant
fight with human nature. Examples of this are common.
Individual will often choose to take short cuts despite the fact
that these short cuts may compromise safety. The short cuts
are especially tempting because they may prevent discomfort,
save time, or result in some other reinforcing consequence
(reward). In the context of a pedestrian crossing busy streets,
he or she may ignore the walk signal, although this behavior is
sometimes more risky than waiting for the signal and plays a
major role in determining the outcome (safe crossing versus a
crash). Using a behavioral survey checklist, student
researchers logged a total of eight observation hours at four
busy downtown intersections.

The primary objective of the survey was to determine the
frequency of various pedestrian and motorists’ behaviors,
such as “failure of motorist to yield to pedestrians,” “no con-
flict with motorists,” motorists who yield to pedestrians,” etc.

The data were summarized, and will be submitted to
PennDot as a partial requirement for the acquisition of the
channelizing devices previously described.

A total of 5,575 behaviors were observed and documented.
The key findings are as follows:

B The majority of the pedestrians that crossed the inter-
sections within the marked crosswalks had no conflicts
with motorists.

B Many pedestrians who crossed the intersections with-
out any conflicts with motorists either crossed when
there were not any motorists present or crossed when
:l‘wre were not any motorists approaching the intersec-
ion.

B The majority of the motorists yielded when pedestri-

*

ans either walked within the marked crosswalks o
pedestrians walked within 50 feet of the markeq N when
walks. 088-
B The number of pedestrians who yielded to ke
was significantly lower than the motorists who GiElA s
pedestrians. ed to
B On average, the intersection of College Avenye sind
Garner Street was the busiest intersection, as determined
by the number of with pedestrians per hour (see Table)

Summary

By participating in this public service research project, the
students were given an opportunity to apply the principlég Of
behavior-based safety to help solve community safety prob-
lems, and to experience the challenges of complex problems
that involve some combination of engincering, education, and

enforcement so_lutions. They ]carncq that addressing problems
such as pedestrian safety are not easily solved, and require the
concerted effort and resources of numcious stakeholders (res-
idents, police, public safety, university. ctc.). Further, they
were asked to reflect on the connections between the issues
associated with pedestrian safety in @ public setting, and the
problem of crashes between mobile ¢ nent and pedestrians
or ground workers in industrial setti After some consid-
eration, they agreed that there wert vy similarities, and
clearly saw how the techniques and pts used during the
project could be applied in other sel To date, the Task
Force for Pedestrian Safety Educati ; prepared and dis-
tributed an educational flyer and a bre : as a way to inform
the public about the laws which per » pedestrian safety,
worked with local radio stations to ¢s h a pedestrian safe-
ty public service announcement ca m, conducted two
pedestrian safety surveys, and recen! d a half-hour pro-
gram on pedestrian safety which w ill (-Net in the com-
ing months. These educational initi are ongoing, and
should provide opportunities for studc agement in public

scholarship activities for years to com

: -
Mark Radomsky (mc44(@psu.cdu) | 1structor in
industrial health and safety sciences
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Survey ltems

Pedestrians who yield to motorists
within 50 feet of the marked
crosswalk.

Pedestrians who yield to motorists
within the marked crosswalk
(motorist failure to yield).

Pedestrians who cross not within
the marked crosswalk, but have no
conflicts with motorists (there are
no motorists present at the time).

Motorists who yield to pedestrians
crossing within 50 feet of the
marked crosswalk.

Motorists who yield to pedestrians
crossing within the marked
crosswalk.

Pedestrians who cross within the
marked crosswalk and have no
conflicts with motorists (there are
no motorists present at the time).

16

62

107

18

1466

200

400

600

T
800

# of Pedestrians

1000

1200

1400

Number of critical behaviors observed at College and Garner
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Valerie N. Stratton

A First Public Scholarship

Experience:

Reflections

Imust confess at the outset that my involvement with public scholarship came

about through a series of fortuitous events rather than as a carefully planned
instructional improvement. I’ve taught Psychology 437 — Psychology of Adjustment

— for many years and have never been completely satisfied with the course. There

are two courses about adjustment within the psychology curriculum — Psy 243, the

Psychology of Personal Well-Being and Adjustment, and Psy 437.

Naturally, as a 400-level course, Psy 437 would be a more

+dvanced and in-depth course about adjustment than Psy

13.  Unfortunately, there are no comprehensive textbooks
for the advanced course on adjustment; at least I've never
found one.

Therefore, I've tried a variety of materials for this
course. I've used basic texts supplemented with readings of
original articles, two or three specialized texts, and compila-
tions of readings. Each has worked in presenting theories,
concepts, and issues, and together with a term paper or Some
yther similar project, students have received an adequate
course about adjustment. However, I’ve often felt that this
course should somehow get students more involved with the
ssues of adjustment in the real world.

Thus, T was facing this dilemma last spring when the
hookstore requested my book orders for the fall. Once again,
[ had to decide what book(s) to use for Psy 437. Then two
things happened. First, I received the e-mail notification
about the Public Scholarship Grants, which looked interest-
ing but not relevant. I had served on some community boards
in the mental health area and have had occasional guest
speakers, but I really had no background in service learning.
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Second, I came across the fact that October 11, 2002 was
declared World Mental Health Day. Somehow, through my
ruminations about how to teach the adjustment course in the
fall, the idea of public service in connection with Mental
Health Day began to grow. [ went back to the announcement
about the grants and started thinking about how I could
develop this approach. The basic idea was that students
would have to bring mental health awareness and improve-
ment to the community. As [ tried to elaborate upon this
idea, I thought of activities such as stress management work-
shops. However, these are both fairly common and would be
beyond the skills of the students. Nevertheless, I became
more attracted to the general idea and decided to apply for a
grant. It seemed like such a natural course into which to
integrate a service component.

[ was further inspired by another faculty member at
Altoona who had received this grant the previous year. Dr.
Kevin Galbraith in Human Development and Family
Services gave a college colloquium with his students last
year describing their activities. | talked with several other
people and then sat down and began brainstorming myself.

Somewhere along the line, I realized that what I was




planning fell under the psychology specialty of community

psychology. I began searching and found a good basic text

1 ity psychology which incorporated many of the
s I added a reader of

topics we usually discuss in the course.
current articles and had the textbook part taken care Of'. The
community service component, I decided, could be projects
based on the topics typically covered in the course — commu-
nication, close relations, sexuality, work, aging, SUress, SR —
and would be developed by the students from the existing
theory and body of knowledge about those topics. .

Fach student or group of students would develop their
own project, but some possibilities I suggested were panel
discussions or skits about adjustment topics presented at pub-
lic settings such as Rotary Club, the public library, schools,
or on the local access TV channel; informational material
developed and made available at a table at the local shopping
mall; workshops presented for local businesses or clubs; and
an interview for the Lifestyle page of the local newspaper on
October 11. I put the proposal together, submitted it, and
received the grant.

When the Fall 2002 semester began, I was a bit disap-
pointed to find that I had only twelve students enrolled in
Psy 437. The enrollment in this course has been quite vari-
able since we do not have the psychology major at Altoona
College and thus depend on students in other majors taking it
as a supporting course. But I thought twelve students might
be a good number for venturing into a new experience. They
seemed interested and enthusiastic about the plans for the
course. I don’t believe it had anything to do with the course
format, but four students ended up dropping the class, leav-
ing me with only eight. But they were eight good students.

As they began to develop their ideas for the project, most
drew from their own life experiences. Three of the class
members were adult students and immediately had ideas
based on their personal situations; they all planned individual
projects. One other student worked on the project individual-
ly while the other four paired up into two teams resulting in
six projects. The plans were developed through a combina-
tion of discussions with me and with other class members.
We spent a fair amount of class time working on the project
development. 1 required the students to get at least ten refer-
ence articles on their topic to provide a base of knowledge,
and these were incorporated into term papers. When the
project plans were concrete, we began making contacts.

Although October 11 had been a stimulus date as World
Mental Health Day, we weren’t able to plan any activities for
that Flate. Coordination with community outlets and agencies
required flexibility and more planning time than anticipated.
The projects included an interview with the Altoona Mirror
abou‘t the problems facing children who have siblings with
special needs; taping a half-hour discussion about grief for
presentation on the local public access television channel; a
presentation about the over-scheduled child to members of
the SPOC (Single Point of Contact) program; a presentation
about stress to an Alzheimer’s Family Caregivers support

group; an educational presentation about HIV/AIDS tg 4
church youth group; and a month-long program COmparin
methods of coping with stress carried out on campus byt :
advertised to the public. Scheduling difficulties includeg
finding mutually available times for the community groups
the students, and myself. One presentation was snowed oui
and had to be rescheduled twice. However, since we began
planning early in the semester, every project was completed

An issue within community psychology which was of .
interest to this course was program evaluation. The students
were instructed to include ideas for evaluating the effective-
ness of their project and to implement their ideas as much as
possible. They quickly saw the reality of the difficulties fac-
ing anyone trying to evaluate a program in the real world.
The projects which involved a presentation used brief ques-
tionnaires for those attending to provide fcedback. The
newspaper article and the TV presentation were undoubtedly
seen by many people in the community, but there were no
feasible ways to assess the impact. The stress project con-
ducted on campus involved follow-up questionnaires after
the four weeks of involvement, but not all participants
responded. The types of issues these projects addressed also
involved potential long-term benefits which could not be
evaluated within the semester time limits. [ut since many of
the students in the class had plans to enter various social
service careers, this was a valuable exercise in understanding
the need for and challenges of evaluation tluation of the
students was fairly traditional. I based gradcs mostly on the
term paper which accompanied the project. a!though the proj-
ect itself had to be conducted in a careful : rofessional
manner. Of course, this required my attend:nce at the pre-
sentations and the taping of the TV progra

An evaluation of the students’ reactions 1o (his teaching
technique indicated that they found it chall o and

rewarding. Each student was able to explos opic of per-
sonal interest in depth and go beyond the u academic
approach. All the students said they had p ¢ experiences
with the community people they interacted One stu-

dent said it made her feel important to be treuied as a profes-

sional by the people attending her presental We all dis-
covered that the community is hungry for information and
presentations; many groups are always on the lookout for
new speakers. No one was turned down by ¢ igency or
contact, although in one case a student was redirected to

more appropriate group for her project. Most of the projects

could have been conducted without a source of funding, but
with the money available we were able to provide supple-
mentary materials such as books and pamphlcts for the par-

ticipants. The stress management project involved the use of
stress balls and CDs of relaxing music which had to be pur-
chased, and the taping for TV had a small fee. Fveryone was
extremely appreciative for the materials provided. (A sticker
was attached to each book and pamphlet given out with cred-
it to the Public Scholarship program.)

Looking back at the semester, I think it went well fora
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first effort. I'm grateful at this point that I had only eight stu-
dents in the class since this allowed for more individual proj-
ects. The course did not take as much of my time as I had
anticipated, but this was also due in part to the small number
of students. Attending presentations required some evening
time as well as a few errands such as picking up doughnuts.
It was very helpful to devote several classes to discussions
about the projects since feedback from other students was
nseful in formulating plans. A final presentation on the last
day of classes allowed everyone to share their experiences.
The projects tied in well with the topics discussed in the text-
book. and T was able to develop essay questions for exams
that required the students to apply concepts to their particular
experiences.

I"ve mentioned this way of teaching Psy. 437 to some
other faculty who teach it and they were very interested in
considering using the method. I believe the students benefit-
ad not only from being able to apply concepts to real world
ituations, but also in their level of self-confidence and pride
“accomplishment. They felt they were contributing some-
thing of importance, which indeed they were. Thus, while it

\ay not be possible to measure all the outcomes of this
pproach objectively, I am convinced that it is a valuable
-ndeavor. 1 will definitely continue to integrate community

" . k& & . &,
~rvice teaching in courses as appropriate in the future. **

valerie N. Stratton (vns@psu.edu) is associate professor of
ssychology at Penn State.
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Ian Baptiste

Beyond Teaching to Fish:
Community-directed
Research and Education

There are public scholarship projects in which students reap tremendous bene-
fits, but the “pay off” to community residents is dubious or non-existent.
Accordingly, in the initiatives undertaken by CCDRE, the Committee for

Community-Directed Research and Education, building the capacity of community

residents is as important a goal as fostering student learning.

Six principles guide CCDRE’s efforts: 1) fostering civie
participation, 2) providing material incentives to community
residents, 3) building human capacities, 4) building and

al institutions, 5) working for personal and

strengthenit

societal tras mation, and 6) attending to diversity issues.
Fostering civic participation

CCDRE works with community residents not on or for
them. That means that community residents are encouraged
to work with university personnel as full-fledged partners
and co-researchers. Full participation promotes ownership,
commitmerit and relevance.
Providing material incentives

In its work, CCDRE makes efforts for community mem-
bers to receive material benefits in the short and long run.
For instance. when grants are secured in the name of doing
community work, CCDRE discloses the finances to the com-
munity, pro ; appropriate remunerations for community
residents, and ensures that the community participates in

nunerations.

in capacities

: engage civically, they not only change

» change themselves—in short, they learn;

heir human capacities. CCDRE works to increase
pammpams expertise, and to increase knowledge about how
people learn specific skills.

determinine r

Building and strengthening local institutions

Individuals migrate and then, eventually, die. Local insti-
tutions preserve and extend individuals’ expertise, in time
and space (sustainability). CCDRE promotes sustainability
by working with community residents to build and strengthen
local institutions (social capital).
Working toward personal and social transformation

CCDRE does more than “help people fish.” CCDRE does
more than “teach people how to fish.” CCDRE also encour-
ages people to ask: “why continue fishing: or why continue
fishing in this way?” In short, CCDRE promotes personal
and social transformation.
Attending to diversity issues

Communities are seldom homogeneous. Living in com-
munities are people of different religions, ethnicities, cul-
tures, ideologies and visions. The same is true of universities.
CCDRE considers this diversity an asset. Accordingly,
CCDRE works with university personnel and community res-
idents to capitalize on this asset, and to ensure that no voice
or interest is unknowingly or deliberated silenced or sup-
pressed.

CCDRE at Work
Much of the work that CCDRE has done in the past four
years has been institution building—developing a vision,
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goals and objectives, organizational structure, guiding princi-
ples and modes of operation to ensure that the work of
CCDRE lasts beyond its current membership. That work and
the learning resulting from it have been carefully document-

ed! CCDRE’s actual involvement with communities began
in Summer 2002 with two projects: one in Belmont, West
Philadelphia and the other in Caribbean Island of Grenada.
The West Philadelphia project is discussed elsewhere in this
publication. Furthermore, the mechanisms used by CCDRE
in the Philadelphia project are quite similar to those used in
the Grenada project. Consequently, the rest of this essay
describes the Grenada project.

Grenada: Site for a CCDRE Public Scholarship
Initiative

Grenada, a 133 square mile island nation, located at the
southern end of the Caribbean archipelago, has a population
of approximately 100,000. On a good day, the PSU football
stadium seats more people than the entire population of

CCDRE will work with the five communities to generat
community development projects and seek externa] fun :
to help implement them. '

The project is conducted in a series of phases, Phage on
began in August 2002. Dr. Baptiste, a faculty in the Adult e
Education program at PSU and principal investigator grew
up in one of the five Grenadian communities. Throuéh his
relationship with community leaders he initiated a communi-
ty mobilizing effort among the five communities in August
2002. Sparked by that initial mobilizing effort, the COmmuni-
ty leaders, in consultation with CCDRE, have put together 5
community consortium (Five Star United HandsiFSUH)
and a community advisory council (CAC).

The five communities comprising the FSUH consortium
are: Mt Fann, Mt Carmel, La Potterie, Marquis, and Hope.
Nestled allong the northeastern coastline of Grenada, these
very scenic communities occupy a combined area of approxi-
mately 1000 acres. About 90 percent of a total population of
1400 is of Afro-Caribbean descent. Literacy rates across the

ding

Grenada. This former British colony gained independence communities are low, averaging slightly below 25%. The
on February 7, communiti
1974, The scars g CCDRE does more than ‘help people fish’ or provide vefys
[ . . 1
:ﬁ;ﬁg;ﬁm teach people how to fish.” The committee f\'jfl‘;‘imem
dependency encourages people to ask ‘Why continue fishing, portunities
remain visible ; ‘ehi ; ; ? -3 )T TES]
remainvisitle —or why continue fishing in this way? ?j; fevidents.
island today. The 1ts, the pri-
physical and economic infrastructures of Grenada are still mary means of earning a living is through s :nce farm-
geared toward producing crops and raw materials (cocoa, ing. A few of them engage in fishing and c duction,
bananas, nutmeg and other spices) for export to Europe and while even fewer find employment in boat b o and
North America. Of those three crops, banana has been, tradi- tourism. While rates of unemployment in the mmunities
tionally, the most stable source of income. This is no longer are not available, the low levels of literacy c« ed with
the case. Plagued by a bacterial disease (moko disease), the very limited opportunities for cmplm-';ncx ild suggest
Grenada was unable to export bananas in 1997 and 1998, high levels of unemployment. Across 1h;~ con ities, resi-
And, added to the plight of moko disease, is the US victory dents express concern about high levels of 4l ind drug
in the.recent Banana Trade Wars. That victory removed what-  US€, high levels of teenage Pfcé:“ﬂ“CV« and a | icidence
ever little protections that Grenada, and other former of both incest and sexual abuse. )
European colonies, enjoyed regarding banana trade in In March 2003 a four-member CCDRE G '\ project
Euro;_)ean markets. In recent times, tourism, a much more team (three graduate students—two from Ad cation
VOEatlle“En[erprise, has replaced bananas as the new “cash and one from Human Development and Fam iies—and
crgp.” "' Grenada is beleaguered by many of the social mal- Dr. Baptiste) will travel to Grenada to begin (] mmunity
adles'a_ffecting small states: acute and persistent poverty, high visioning and asset mapping processes. Durin; visit the
ar.1d rising .]evels of unemployment and underemployment. CCDRE Grenada project team (CGPT) will tra () commu-
high and rising teenage dropout rate, low and falling adult lit- nity youth and a site manager to assist in the conmunity
eracy rates, and rampant teenage pregnancy. Despite these visioning and asset mapping. Four teams of invetigators—
difficulties, the spri_t. .and creativity of the Grenadian people each headed by a CCDRE team member—will :.:!uct the
remain undaunted. ! asset mapping. Each asset-mapping team will cornprise at
least two trained community youth. The trained community

The Project

In this project, CCDRE works with five adjacent
rural Grenadian communities to generate a community vision
a_nd to map community assets. Then, based on the informa-
tion gleaned from the visioning and mapping processes

youth will complete the asset mapping.

In Summer 2003 members of the CGPT will return to
Grenada (for a period of 6-8 weeks) to analyze the data col-
lected during Spring 2003 and continue the visioning
process. Data analysis will be conducted as a participatory
process that involves the trained community youth and other
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members on the community advisory council. The process
will serve as a form of hands-on training in ethnographic
data analysis for community residents and PSU graduate stu-
dents. Findings from the analysis will be used to initiate criti-
cal conversations with the entire community (via study cir-
cles, popular theatre, community forums, and other popular
education activities). The goal is to refine the community
vision developed in Spring 2003, and to generate community
project priorities consistent with that vision.

In Fall 2003, the CGPT (in collaboration with the
Grenada community advisory council) will generate a final
report on phase one of the project, and begin to write and
submit conference papers, and journal articles. Based on the
project priority list generated in phase one, the CAC, in col-
laboration with members of the CGPT, will identify external
funding sources and write and submit grant applications.

Benefits to Community Residents, PSU Students and
Faculty

The opportunities in this project for individual and orga-
nizational capacity building (including public scholarship)
are numerous. Community residents stand to benefit signifi-
cantly from their involvement in this project. They will
develop a community vision, identify community resources
to advance that vision, generate community development
increase overall civic engagement. Greater civic

projects and
engagement, in turn, is likely to increase the level of partici-
pation of md file residents in decisions that affect the

Youths of the community will also be

> community visioning processes, conduct
et mapping, and to analyze ethnographic data.
d mapping processes are also likely to create
tions and strengthen existing ones.
scholarship project. The students on this

whole co
trained to f

community
The visio
new local in

This is a

project are all preparing to become community organizers
and participatory researchers and trainers. As such, the field-
work in Grenada will give them invaluable real world experi-
ence while exposing them to tough issues associated with
working s-cultural contexts. The PSU students and
faculty ating in this project will (in collaboration with

community resident) develop, implement, and evaluate an

asset-ba ommunity development (ABCD) model tailored
for the p: i Grenadian communities. That experience
will lead tter understanding of the model, its strengths
and weaknesses, and, consequently, a better understanding of
how to it to particular contexts. The project will also

enhance the students’ and faculty’s expertise in developing
participatory training curricula and in facilitating participato-

ry training,
5 0f “objective” socio-economic indicators (pover-
icmployment rates, truancy, adult literacy, teenaged
pregnancy, health, etc.) the five rural Grenadian communities
selected for this project are probably quite similar to many
rural communities in the Caribbean, the United States or
elsewhere. However, these rural Grenadian communities dif-
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fer from poor North American rural communities in an
important respect: their geo-political marginality. These are
marginal communities existing within a marginal, tiny third
world nation—Grenada—a former British colony that gained
independence only 29 years ago. Ninety percent of the popu-
lation of these communities descended from slaves. A major
consideration in this project will be to examine how
Grenada’s culture, colonial history, size and marginal status
structure opportunities for development in the communities.
Through their involvement in this project, students and
faculty will learn practical lessons about the challenges and
complexities of collaboration between a first-world universi-
ty (PSU) and marginalized third world rural communities.
For the faculty involved in this project, the experience
will add an international dimension to their research and out-
reach agenda and it (the experience) is certain to enrich their
teaching. Finally, this project will also provide opportunities

for publishing for both students and faculty. **

The projects described in this paper are initiatives of
CCDRE (Committee for Community-Directed Research and
Education). Established in Fall 1998 by students, faculty and
alumni of the Adult Education Program at University Park,
CCDRE has grown into a university-wide, interdisciplinary
initiative. A 23-member steering committee comprising fac-
ulty and staft from fourteen (14) departments on two cam-
puses—University Park and Harrisburg—now provides leg-
islative oversight to CCDRE. The steering committee meets
roughly twice per semester. An 18-member task force (four
faculty and 14 graduate students) meets once a week to con-
duct the day-to-day business of CCDRE. The current task
force members come from seven departments—Adult
Education, Art Education, Communication Arts and Sciences,
Curriculum and Instruction, Instructional Systems,
Geography, and Human Development and Family Studies.
For more information about CCDRE please contact: Dr. Ian

Baptiste, iebl@psu.edu, or (814) 865-1958.
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Samuel F. Dennis, i

Creating “Curriculum of

Consequence”: Harrisburg
Collaborative Studio

Set out on the sidewalk in front of a large brick church, a sandwich-board sign

Down the
peting for cu:
are no McD«
mercial prop
over or brok
row houses b
burned out. °
choked with
row houses here
blocks, worke:
ones. “Now L
worse, the sig

Understanding »

On every bl
waters a flower

laughing, an elder]
the street!” A hom

announces the times for Spanish-language services and meeting times for the

Indonesian and Korean fellowships. Down the block, another church is up for sale.

Abandoned by the Presbyterians who built it, and used most recently by the Emmanuel

Spanish Methodist congregation, its large sanctuary, gymnasium and Sunday school

classrooms sit empty and quiet. Across the street, a group of Muslim men from Niger

meets in the basement of a large stone church shared by Methodist and Baptist con-

gregations.

ct, a small store advertises in Spanish, com-
wers with Pak’s Market on the corner. There
5, Weis Markets or UniMarts. Many com-

ire simply vacant, their windows painted

Signs of abandonment are everywhere:
up, row houses falling down, row houses
t lots sit mid-block like missing teeth,
and full of garbage. Nevertheless, a few

1l there are freshly painted. And on several
* putting the finishing touches on brand new

;1" a banner exclaims. For better or for
hange are on every block.

cighborhood change

k are people, lots of people. Here a woman
x. Over there kids run down the sidewalk
y women calling out, “slow down and mind

sounds and from an open car window, a

man yells a greeting, barely audible over the thump-thumpa-
thump of the car’s speakers. An older man stops to speak with
a group of women sitting together on a row house stoop.
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Young kids wearing backpacks pour out of Danzante, a local
community arts center, while several blocks away a tangle of
rowdy teens cluster around the “SuperTaco” vending truck. In
the midst of a busy afternoon, our Penn State van pulls into the
crowded parking lot of the Community Action Commission,
located almost exactly at the center of the South Allison Hill
community in Harrisburg, Pennsylvania.

Neighborhoods change. This is particularly true of older,
inner-city neighborhoods—such as South Allison Hill—locat-
ed in former industrial cities. Capital investment ebbs and
flows and ebbs again. Kids grow up and leave home. Families
move out to the suburbs. Immigrants arrive, always hopeful.
Although some long-time residents remain in South Allison
Hill, many recent arrivals are gone within months. Still, when
asked about the condition of their neighborhood, most resi-
dents agree that change has been for the worse. Crime is high
on their list of worries, particularly violent crime related to
drug trafficking. But mostly their concerns center on the phys-
ical condition of their neighborhood: trash, abandoned build-
ings, lack of parks and green spaces, lack of trees and too few
places for kids and families. In short, most of the issues iden-




tified by neighborhood residents fall somewhere within the
realm of community public space.

Landscape architects are primarily concerned with the plan-
ning, design, construction and management of public spaces.
In the urban context, think of parks like Central Park in New
York city or the massive network of green spaces comprising
Fairmount Park in Philadelphia. On the neighborhood scale,
think of playgrounds, public gardens, schoolyards and the
street trees, benches, sidewalks and streetlights that make up
the streetscape. But don’t overlook the neighborhood itself:
the arrangement of the houses and their distance from the
street and from each other, the number and size of lots, the
location and size of neighborhood parks, the length of each
block, the width of the street, and the system of streets.
Community design, as we call the planning and design of
neighborhoods, has a wonderful double meaning. It is both the
design of communities and the practice of design with com-
munities.

The long tradition of service learning within landscape
architectural education sits squarely in both perspectives, and
seeks to help communities improve the condition of their pub-
lic spaces. As an academic discipline, landscape architec-
ture—like medicine, law and business administration—offers
a professional curriculum; therefore, its approach to service-
learning emerges from the “fee-for-service” model of profes-
sional practice. Typically, students participating in service-
learning projects provide technical assistance to communities
experiencing change, while gaining valuable experience work-
ing with “real world™ clients. Public scholarship, however,
redirects attention from pre-professional service provision
toward more meaningful community engagement. It means
not only helping communities adapt to change but also work-
ing in partnership with communities to build a shared under-
standing of neighborhood change.

Applying the principles of public scholarship in the
Harrisburg Collaborative Studio

The idea for the Harrisburg Collaborative Studio developed
from my research on the urban design components of compre-
hensive community initiatives (CCIs). CCIs are community
and economic development programs that target specific geo-
graphic units (like neighborhoods or census tracts), rather than
particular populations (like teenage mothers or diabetics).
Such initiatives saturate neighborhoods with comprehensive
services aimed at developing both physical and social
resources. Their urban design components are built upon the
belief that efforts aimed at improving neighborhood land-
scapes will produce other community benefits as well.
Reducing physical disorder, for example, while creating pub-
lic green spaces should reduce crime, increase scholastic
achievement, and improve community well-being. My
research evaluates the degree to which such community design
projects produce the intended social outcomes.

During a research trip focused on the Harrisburg Enterprise
Community Initiative, I learned that South Allison Hill was the
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recipient of a Comprehensive Service Plan (CSP), a statewide
neighborhood revitalization initiative. Funded (through tax
credits) by the Pennsylvania Department of Community and
Economic Development, this CCI was administered by the
Community Action Commission, a local nonprofit social sery-
ice agency. The ten-year South Allison Hill Neighborhood
Action Strategy—implemented in 1998 after a two-vyea

ticipatory community planning process—placed high | on
the power of a revitalized neighborhood landscape to generate
positive changes throughout the community. I began to attend
monthly meetings of the newly-formed residents’ association,
and during one planning session someone asked me, “What
can Penn State do to help?” And I thought: whar could Penn
State do, indeed!

In the spring of 2001, I developed a proposal for a service-
learning course in community design as a fifth-year capstone
studio experience. Before submitting the proposal, however, |
received an announcement for course enhancement
from Penn State’s Public Scholarship Associates. Already feel-
ing vaguely uncomfortable with service learning as an out-
growth of both the charity model of community service and
the internship/service model of professional practice, 1 found
in public scholarship a way of re-thinking community-based
coursework. Moving from service-learning to public scholar-
ship demanded primarily a stronger bond with communit
partners. It required a tightened focus on collaboration, rather
than charity or service; on mutually identifying issues, proj-
ects and outcomes. Furthermore, public scholarship stresscc
measurable outcomes consistent with the three facets of ou
land-grant mission: outreach, teaching and research
Community outcomes should be clearly articulated and bench
marks agreed upon. Learning outcomes should include civic
engagement, as well the opportunity to apply skills and know!
edge to community problems. Research outcomes should fi
into the university’s narrow definition of faculty scholarship.
with emphasis on peer-reviewed publication within discipli-
nary journals.

As a Public Scholarship Associate, I developed the course
as an interdisciplinary studio focused on neighborhood
change. Although some participants are fifth-year landscape
architecture students, others come from a variety of disciplines
and include both graduate and undergraduate students. The
educational setting of the Harrisburg Collaborative Stu
grounded in theories of experiential learning, particularly in
the reflective practices developing from Kolb’s well-known
definition of learning as “the process whereby knowledge is

1 For

grants

dio 1s

created through the transformation of experience.”
everyone in the course, including community members and
myself, we move through cycles of confusion/doubt ==
hypothesis development => hypothesis testing (concrele expe-
rience) => reflection (assessment). Put more concretely, we
collectively identify issue(s), link causes and effects, develop
and implement plans, and finally, evaluate the experience (in
terms of both the process employed and the outcomes gener-
ated). Community partners and I provide continuity from year



g as stewards of the process and keepers of the
edge generated during each collaboration.

to year, servin
knowl

Examples from the first Harrisburg Collaborative
Studio experience, spring 2002

Community Mapping. Early in the first semester, our com-
munity partners asked many questions about' thF: spatial make-
up of their neighborhood. ‘HcI)w many buildings are aban-
doned? Who owns which building? Where are our community
assets? Where ar¢ all the youth-serving organizations? Each
resident or organization held some of the answers, but much of
the information was scattered in a variety of locations or sim-
ply too difficult to obtain. .Thercfore, one .important project
involved mapping community assets, mapping opportunities,
mapping relationships, and making connections between infor-
mation (about landlords, for example) and the condition of the
physical neighborhood. Neighborhood residents used this
canize trips to city council meetings, to push
n to dangerously deteriorated structures in
to identify opportunities for new recre-
commercial development. For students,
d an opportunity to publicly present the
soration, As one student wrote, “The best
ition| was having people come up to us
ions or concerns and being able to answer
king of information and resources is some-
thing that I belicve will be the first step in drawing people
together and giving them the tools to take the next steps.”
More important, ;~rhaps, the students came to understand one
particular theory o ncighborhood change—in this case, that
grassroots acces: (o neighborhood information leads to actions
that produce resi:!

Arts-Based (
ognized right o
presence in the
Danzante, the :
and apartment
already underw:
laboration prodh
tiple sites along
through this partne
the neighborhood
Kids, in particul:

information to or
for greater atic
the neighborho
ational, residential
these projects prt
results of their c«
part of the [pres
with specific ¢
them....This netwo

smunity Development. Another student rec-
hat the arts already had a strong, positive
shborhood. Working with the director of
¢ learned of their need for gallery space
isiting artists. Capitalizing on city efforts

» improve corridors into the city, their col-
plan for an Arts Institute occupying mul-
cnue of the Arts. The insight developed
\hip was that too much of the good work in
15 taking place indoors and out of sight.
vere making art, performing music and

dance, and othervise working together in very positive ways,
but always hidden from community view. The Avenue of the
Arts proposed to make the arts a more visible contributor to the
neighborhood.

Communiry Green Space. Many residents and neighbor-

had ideas about connecting the desperate
> in the community with the large (and
f vacant lots. Several student teams worked
with community partners to plan, design and in one case, con-
struct, small neighborhood parks. These green spaces offered
places for learning about the life sciences, plots for growing
vegetables and flowers, and gardens for visiting with neigh-

hood organizati
need for open s
growing) number
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bors. Most important, the sites became highly visible places of
gathenng, where community residents could work together to
Improve even a small area in the neighborhood. In at least one
case, these public acts drew attention from other residents who
asked “What are you guys doing?” and “Can I help?”

Neighborhood Youth as Assets. Working with census data,
one group of Penn State students recognized that youth made
up a surprisingly large segment of the neighborhood popula-
tion. Working with community partners, they also learned that
youth from South Allison Hill were over-represented among
offenders in the juvenile justice system. It was clear, these stu-
dents thought, that neighborhood youth needed more outlets
for creative expression and more opportunities to make posi-
tive contributions to the community. However, when such
“youth issues” were presented during one of the residents’
association meetings, a well-meaning adult resident respond-
ed, “Kids? Kids are the problem.” Thus, youth development
became one of the most challenging issues of the semester.
Indeed, due in large part to the negative perception of neigh-
borhood youth, the second semester of the Harrisburg
Collaborative Studio (spring 2003) is focused entirely on
youth development projects. Working with youth from three
after-school programs, we are creating a process that gives
voice to youth concerns and hopes for South Allison Hill.
Together we are developing projects that allow youth to make
meaningful, and highly visible, contributions to their neigh-
borhood.

Keeping the focus on scholarship

Our shared understanding of neighborhood change emerges
from the constant cycle of reflecting with our community part-
ners on our common experiences. We are always mindful of
the links between theories of change, processes aimed at
affecting change and expected community outcomes. That is,
we understand that the predicted outcomes of each communi-
ty plan or program or intervention are based upon assumptions
about how neighborhoods change, regardless of whether those
assumptions are clearly stated or simply implied. I am not
teaching a course that privileges one particular theory of
neighborhood change, nor am I providing a survey of a/l theo-
ries of neighborhood change. Rather, I am providing an expe-
rience that forces students to confront the complex field of
neighborhood change, weighing different theories as they
emerge from experience.

Students often come to the course convinced that they
understand the urban condition. Their explanations are as sim-
plistic as they are tightly held. Among the most frequent expla-
nations are: economic restructuring, suburban sprawl, erosion
of family values, structural racism, poor personal decisions,
consumerism, and drugs. Although they may disagree about
root causes, they mostly agree that there exists one root cause.
Therefore, one of my overarching goals is to provide an expe-
rience that forces each student to confront their own unexam-
ined assumptions about the causes of urban neighborhood con-
ditions. I expect students to compare received wisdom with the




material and social reality of South Allison Hill. Although stu-
dents find the lack of “answers” from the teacher uncomfort-
able, the best learning occurs when confusion, doubt and trou-
bling questions propel them down a path of individual discov-
ery.

The course is challenging in other respects as well. The 15-
week semester schedule is perhaps our most frustrating con-
straint. Our model of collaboration requires that we spend time
during the beginning of each semester working closely with
community partners to identify projects that address neighbor-
hood concerns. At the same time, students spend much of their
energy mapping neighborhood assets as a way to understand
South Allison Hill, its history, its social geography and its res-
idents. These processes are often overwhelming, but are criti-
cal to the learning experience. As one student wrote: ...as dis-
organized and chaotic as things seemed for a lot of the semes-
ter, it really did come together in the end....it would have been
much harder to get to know the community and create projects
that were really effective had we not started out with the asset
mapping project.” Uncertainty will always be a hallmark of
this course, and that is as it should be. Students (and faculty
and community residents) should never be comfortable with
easy answers. Again, public scholarship begins with uncom-
fortable questions, and in the end, students come to this under-
standing on their own. As one student wrote, “the class was a
great success and a great opportunity, despite a /ot of skepti-
cism throughout the semester.” I would add, because of a lot of
skepticism.

Public scholarship demands sustained community engage-
ment, a commitment that make my work more meaningful, rel-
evant, and rewarding. Like other public scholarship initiatives,
the greatest challenge, as well as the greatest reward, lies in
serving faculty (research), student (learning) and community
(outreach) interests simultancously. And it isn’t that these
experiences make us feel good (sometimes they don’t), or even
that they help us do good (sometimes we don’t), but that
through these experiences, we all—that is, the faculty, the stu-
dents and the university—become better citizens. One of my
favorite buzzwords of the moment is “curriculum of conse-
quence.” Public scholarship—whether in South Allison Hill,
or Philadelphia or rural Centre County—should produce posi-
tive community outcomes. On one level, public scholarship
helps faculty, students and the university take more responsi-
bility for the conditions in which we are embedded. But more
than this, public scholarship allows Penn State and our partner
communities to take mutual responsibility for the future of the
Commonwealth. Through my course, the residents of South
Allison Hill are trying to bring changes to the university at the
same time we are working together to bring positive changes
to their neighborhood. Our shared hope is that the university-
community partnership makes a material difference in the lives

of neighborhood residents. **
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The American Indian

Housing Initiative: Education
Meets Social Priority

The American Indian Housing Initiative (AIHI)—an emerging national collaboration

between Penn State, the University of Washington, and Chief Dull Knife College of

the Northern Cheyenne Reservation—was established as a pilot program in 1998 in an

cffort to proliferate the teaching, learning, and discovery of green building technolo-

oies, while simultaneously utilizing these technologies to address the housing crises

-ndemic to American Indian reservations.
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The AIHI Collaborative Model

Each summer, through AIHI, students and faculty from
Penn State and the University of Washington join with mem-
bers of the Northern Cheyenne community in the design and
construction of a tribal home or facility utilizing regionally
appropriate green building technologies. Chief Dull Knife
College provides an educational base on-site, facilitating the
participation of tribal students and community members in the
project. The University of Washington contributes expertise
on sustainable community development, while Penn State pro-
vides technical background on the effective and integrative
utilization of green technologies in the design and construction

process.

AIHI at Penn State: Background

AIHI coursework at Penn State developed around the sum-
mer building project. PSU collaborators in architectural engi-
neering, architecture, and landscape architecture sought to
provide an interdisciplinary course that would first introduce
students to emerging green technologies, then integrate their
practice with these technologies into a public context, engen-
dering issues of ethics, ethnicity, economy, and politics into




their exploration of sustainable alternatives for the built envi-
ronment. These diverse pedagogical objectives resulted in the
development of a yearlong course series, AE 297/497H,
housed in the College of Architectural Engineering, with an
educational track spanning undergraduate and graduate stud-
ies, and open to students in various disciplines.

Prior to the establishment of the ATHI course series at Penn
State, AIHI projects were offered as summer building work-
shops, conducted on reservations throughout the Northern
Plains. The short-term nature of these summer experiences
disallowed for proper relations to be established with the
tribes; and, as project sites skipped from one reservation to the
next, follow-up with the tribes proved difficult. As well, the
expense and organizational time invested in summer builds far
outweighed the actual learning time for students, making for a
costly “crash course” in green building technologies in an
unfamiliar cultural
and socioeconomic
environment. It was
clear to AIHI collab-

existed a wealth of
educational benefits
for both the universi-
ty and tribal communities in this opportunity; the challenge,
then, was designing a pedagogical model that would harness
this potential in ways that significantly impacted students as
well as the communities in which they served.

AIHI Course Series Structure

In response, collaborators at Penn State designed the
three-part course series to enhance students’ interface with
green technologies, while also providing them with time for
critical inquiry and reflection into the ethical, social, and cul-
tural implications of their experiences. Part I (Spring) of AE
297/497H includes a lecture series on American Indian cul-
ture, history, and socio-politics in tandem with the study of
sustainable building technologies. Part II (Summer) follows
with a two-week “blitz-build” on location in Montana, where
students and faculty, joined by PSU alumni, collaborate with
tribal members in the design and construction of a green
building. Part III (Fall) concludes the course, providing stu-
dents and faculty an opportunity for assessment and critical
reflection of the experience, and to make recommendations
for the continuous improvement of the initiative.

The first iteration of this series, completed in Fall 2002, was
centered on the design and construction of a literacy center for
Chief Dull Knife College on the Northern Cheyenne
Reservation in Montana. In assessing the impact of this first
iteration, collaborators felt that the technical knowledge of
green technologies passed on to students remained inadequate.
The spring semester provided students with only a cursory sur-
vey of green technologies with no defined set of experiments.
In an effort to contribute to ATHI a more scientific and techni-
cal knowledge of green technologies, Penn State collaborators
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What can occur through public scholarship
exceeds the capacities of traditional scholarship,
orators that there @S it ruptures the insularity and privileged isolation
once inherent to higher education. @

now seek to strengthen the program with an integrated
research and educational infrastructure.

Enhanced Research Component

The question, then: How can Penn State collaborators inte-
grate research most effectively into the programmatic struc-
ture of the AIHI course series? With this question in mind.
ATHI coursework at Penn State will focus initially on the
needs and problems specific to Northern Cheyenne connn:
ty. Course activities and research will reflect and respond to
the needs identified by tribal collaborators. This rmearch will
then be applied to the design and construction of urgently
needed buildings on the reservation.

Specifically, the core activity of ATHI and AE 297/497H at
Penn State will be the design and construction of transitional
housing units for a community-built housing program on the
Northern
Cheyenne
Reservation

ing the
emerging
technology of
loadbearing
strawbale
construction. Course research will focus on the optimization
of strawbale wall systems and their compatibility with solar
and wind energies. This vital research is helping to refine and
integrate multiple green technologies for use in facilities to be
constructed with tribal members. Under the guidance of fac-
ulty, research assistants, and selected students who have com-
pleted the course series, students from various disciplines will
build wall sections and building assemblies in an instructional
laboratory to prepare them for on-site construction. These
projects will then be used as test specimens for experimenta-
tion by the class with the structural and thermal properties of
strawbale walls and related green technologies. Specific
research objectives will assess the load-bearing capacity and
insulating properties of strawbale walls—two properties of
interest to various disciplines, yet for which little formal
research and experimentation has been performed. As this
much-needed research develops, students and faculty will be
able to integrate results into experiments that explore the most
effective relationship of strawbale walls with wind and sclar
energies in sustainable building systems.

Public Application of Research

This research will then be applied to the design and con-
struction of transitional housing units on the reservation. T
design of a model unit will reflect the logistical and cultur:
needs of Northern Cheyenne people left homeless in the
chronic tribal housing crisis. In collaboration with AIHI, the
Northern Cheyenne Housing Authority is currently developing
an apprenticeship program in which tribal members will work
side-by-side with students and faculty to learn how to build a
transitional housing unit utilizing sustainable technologies. In




these aPpren[ices will ap;?ly their galined skills to the con-
turn, t 1 of more housing units, educating more community
stl’ﬂcgors in the process and working towards a model of com-
mem't c.built sustainable housing. Each year, the developing
g:)li‘]? gf research conducted through the AIHI course series at
Do State will function .to further refine the technlologies
being applied to construction prOJec,tS i thf: reservgtlog e
will be disseminated more broadly via technical publications.

Course Goals and Objectives

The AIHI course series seeks to develqp students’ appreci-
ation for the role of green build?ng strategies and technologies
in shaping the global community. Through course research,
students gain a scientific knowledge for the potential of green
technologies. In applying this research to the hands-on con-
struction of a green building in a “real world” context, students
develop an ethical knowledge of their practice, thereby joining
scholarship with the public.

Broadly, the educational goal of the proposed program
improvement is to promote an active learning process of
research, experimentation, application, and assessment that
continuous improvement of the building

cycles yearly for

technologies employed on AIHI building projects.
Specifically, the ATHI course series at Penn State seeks to meet
the following educational objectives:

1: In uce students to issues of green build-

ing technologics through small-scale experimentation
secking to ultimately explore the integration and rela-
tionship of the chnologies in concert;

2. !
field experien
technological 1
gies and relate
design;

izh applied research and hands-on
nable students’ abilities to manage
tainty of developing green technolo-
s of integrated and collaborative

borative research and design skills
understanding of interdiscipli-

Further students’
through participati and
nary teams.

These targeted a1
are intended to cre
which to extend il
educational and res
will strive to engag:
that could bring the
students to bear upo:
economic challenges |

ined goals for the ATHI course series

itable core of annual activities from
llaborative model to complementary
fi units.  From this beginning, AIHI

tional courses and research programs
'rgy and ideas of talented faculty and
¢ myriad educational, civic, and socio-
‘ing American Indians.

The Sustainability of 2 Sustainable Housing Initiative
Itis important to cimphasize the time involved in keeping a
program such as AlH| afloat—time that for collaborators at
PSU, CDKC and UW is scarce. Securing funding for future
projects is a consistent. ostensibly permanent pursuit, to which
iwo.p art-time wage payroll positions at Penn State have been
dedicated. The two women hired sought to apply their skills
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to assist ATHI efforts after hearing about the initiative through

media sources. They coordinate resource development

through p}lblic relations and grant-writing, often work volun-
;egeg %iiﬁ;?zg?ﬁrsgﬁg are paid far below the natiopal aver-
age for th - While the work may not be financially sat-
];g;];ge’d 1ta Sha;1 Ban cthical appeal that keeps these workers

Y pursue the long-term success of AIHL
ldea‘ll}.’, a permanent endowment would promise the success of
the initiative, and as ATHI develops momentum this could
become a reality; in the mean time, however, project expenses
are supported predominantly through short-term grants, both
academic and federal.

The development and survival of AIHI is simultaneously
dependent upon the flexible working relationship of all col-
leagues involved, a relationship that is collaborative in its
truest sense—a “co-laboring.” With lead collaborators in
Pennsylvania, Montana, and Washington, the ATHI collabora-
tion is challenged by geographical distance, and compensates
for this distance with a collective sense of leadership made
possible through global communication technologies.
Without phone meetings, fax exchange, and internal e-mail
updates and correspondence, it is sufficient to say that the ini-
tiative would be thwarted. As well, each collaborator brings to
AIHI his/her own expertise, contacts, and resources, helping
to create a network of supporting roles.

Each summer, on-site in Montana, these roles are as much
elucidated as they are dynamic. For instance, a landscape
architect with experience working with community non-prof-
its may find himself networking with tribal advocacy groups
one day, and working on the design of green space the next. A
graduate student in architectural engineering might divide her
time in Montana between meetings with tribal housing author-
ity members in determining solutions to housing needs, work-
ing as a crew member on the construction site, and driving the
student van on field trips to Medicine Wheel, a Wyoming
rodeo or to a pow-wow at a nearby reservation. The vice pres-
ident of the tribal college could be working with a grant-writer
on a budget for a USDA proposal in one hour, and in the next,
making a trip for more water jugs at the construction site.
Essentially, each person’s role is fluid, and the success of each
project depends upon the understanding that everyone is a key
contributor to a greater effort, and that leadership is collabora-

tion.

The Future of AIHI and Public Scholarship

While public scholarship programs such as AIHI may not
be devalued in academic forums, they have yet to become
standard. In this way, and as a collaboration stretched across
the country, ATHI has progressively developed an identity sep-
arate to, yet dependent upon, the institutions it joins. Attracted
to the grassroots, bricks-and-mortar, hands-on nature of AIHI,
collaborators see in its structure the potential to not only make
learning active and research meaningful, but also—the poten-
tial to change lives. These are not the effects of a liberal moral-
ism, but of a productive working relationship, actively




addressing social and pedagogical priority, while benefiting all
who participate. Public scholarship programs such as AIHI put

“knowledge in the service of a more realized democracy.” 1!
What can occur through public scholarship exceeds the capac-
ities of traditional scholarship, as it ruptures the insularity and
privileged isolation once inherent to higher education. What is
needed to support and perpetuate programs such as AIHI is a
reformulation of educational standards and funding priorities,
and must occur not only at the institutional level (making pub-
lic scholarship a requisite component of all degree programs),
but at federal, state, and community levels as well. The more
resources available to public scholarship programs, the greater
the potential to bridge mutually beneficial partnerships

. 0 oy 7
between universities and communities. **
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A Model for Public
Scholarship: The Juarez,

Mexico

Project

iloted as a model of a three-part public scholarship course, “Geography 298H-

4L Experiences in International Service Learning: Juarez, Mexico” was designed

0 engage participants in a meaningful community development project while learn-

g about the conditions, challenges, and prospects of a specific world region. The

urse was developed by the Schreyer Honors College and the Department of

rcography at Penn State during the spring, summer, and fall semesters of 2001.

ackground preparation that included
v members across many disciplines
ting in a 148-page field guide, partici-
d to Ciudad Juarez, Mexico, where
le-family home for recent migrants to
naintained written and photographic
nd submitted excerpts upon their
semester, the class reconvened for
tion and discussion; assignments
‘nda to the field guide, editorials on
) that would be appropriate for publica-
own newspapers, and completing an
[ the experience. Throughout the
lcadership skills through networking,
ng presentations to school students and
home communities. This three-part
i a model initiated by Lakshman Yapa,
d Project.! It is serving as a model for
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Judrez project was the brainchild of Jane Peacock, direc-
tor of the WIC nutrition program for the state of New
Mexico and a Penn State alumna, and Cheryl Achterberg,
Dean of Penn State’s Schreyer Honors College. The two
have worked together on nutrition education projects for the
past decade and a half. Their idea came to light in the form
of a course developed and piloted in Penn State’s Department
of Geography, entitled “International Experiences in Service
Learning: Juarez, Mexico.” It is a manifestation of both the
Schreyer Honors College’s three-part mission (achieving aca-
demic excellence with integrity, building a global perspec-
tive, and creating opportunities for leadership and civic
engagement) and the Department of Geography’s initiatives
in global issues and service learning.

Class members were undergraduate Honors students,
nearly three-quarters of whom had just completed their first
year at Penn State. It was a life-transforming experience, not
only for Dulce and Adolfo, the young couple for whom the
group constructed a house during the course of a week, but
also for the twenty students and four instructors who labored

physically and mentally to make it possible.




Part 1: Preparation

The group had worked throughout the spring 2001
semester to learn about the conditions, challenges, and
prospects of the Judrez-El Paso border region. During class
meetings, faculty from geography, women’s studies, architec-
ture, landscape architecture, architectural engineering, and
marketing shared their expertise on poverty, economic devel-
opment, social and demographic characteristics of the area,
reading the landscape, sustainable design practices, home
construction, fundraising, and service learning.

For almost all students, it was their first introduction to
the discipline of geography and its integrative perspective. It
was also their first foray into preparing publication-quality
work. While each individual focused on a particular aspect
of the milieu that comprises Ciudad Juarez, they worked
together in teams of three or four to fashion coherent chap-
ters on the landscape, population, infrastructure, politics and
administration, economic development, and cultural patterns
of the area. The result was a 148-page field guide, entitled

Geographic Perspectives on Ciudad Juarez, Mexico. iV The
volume began with an overview of the physical landscape,
land use, environmental concerns, and cultural landscape of
the region. The next chapter discussed issues of demogra-
phy, health, nutrition, and education. The third focused on
housing and services available to Juarez residents. The
fourth chapter surveyed historical and contemporary politics,
border relations, and the North American Free Trade
Agreement (NAFTA). The fifth covered economic founda-
tions of El Paso del Norte, the maguiladora industry, formal
and informal sectors of Juarez’s contemporary economy, and
the city’s economic development in the larger contexts of
Mexico and the U.S. The final chapter offered insight into
aspects of contemporary Mexican culture, including religion,
holidays and celebrations, literature, theater, art, music and
dance, and family entertainment.

But before the group could depart, the students had to
raise $3,000 to cover construction costs for the home they
would build. They did this by drawing on community con-
nections, linking university students with organizations and
individuals in their home communities, and ultimately with
the community in Ciudad Judrez in which they served.
Participants received donations from high school student
councils, church youth groups, Rotary Clubs, Lions Clubs,
building contractors, family, and friends. To thank these
sponsors, the students sent postcards from the field and made
presentations about the experience at group meetings in the
summer and fall. Student travel was funded in part by
Schreyer Ambassador Travel Grants, and a grant from the
Kellogg Foundation Leadership for Institutional Change
(LINC) Initiative helped to underwrite logistical expenses.

Part II: Participation

The group arrived in El Paso on Saturday, May 12 and
crossed the border into Juarez on Sunday. After visiting
Arbol de Vida (Tree of Life) orphanage and playing with the
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children there, they toured the worksite in a colonia (shanty-
town neighborhood) on the far western edge of Ciudad
Judrez. The physical labor began on Monday. Tom C. com-
mented in his journal that day,

Yesterday, we had seen the cement founda-
tion that was put in before we arrived, and
today I was a little nervous because the time
we actually begin the work that we had pre-
pared for and anticipated for so long was so
near. I had wondered with some of my
classmates if we would be able to do what it
took to build the house... Our first day
soothed my worries as everyone was able to
contribute in a significant way, and the
coordinating instruction was smooth.

That “coordinating instruction” came primarily from Bob
Blakemore, founder of Manos de Dios (Hands of God) mis-
sion and our construction leader. He was ably assisted by
David Riley—Assoc. Professor of Architectural Engineering
at Penn State; Rev. Dan Klooster—director of Gateway
Mission Training Center, an El Paso organization that coordi-
nates cross-cultural service experiences in Mexico for young
people and adults from the United States; and Eufemio
Loya—Bob’s apprentice. Board by board, the house frame
went up, followed by drywall, chicken wire, and stucco. E:
wrote in the group journal on Wednesday, May 16, our third
day of construction:

“Woah,” was my initial reaction when we
all pulled up to the worksite this morning. [
must have been too tired to notice yesterday
when we left, but today we had what actual-
ly looked like a house...When [ started
Jframing the interior walls, I was still out-
side. But by the end of today, [ stepped
back and realized that I was all of a sudden
inside a house. The front door became a
front door, not just an area...

As a geographer, [ was struck by the fact that from our
worksite on the edge of Anapra, we could look to the west
and see a tall white pylon on a dusty desert bluff, marking
the point at which the states of Texas, New Mexico, and
Chihuahua come together; look to the south and see the
Juarez Mountains rising in the distance beyond the colonia:
look to the east and see the bustling central business districts
of Juarez and El Paso; and, most striking of all, look directls
to the north to see the edge of Anapra pushing against the
brown ditch of the Rio Grande—marking the U.S.-Mexico
border—and, in the distance, a swath of green along base of
the Franklin Mountains: the country clubs of El Paso, strik-
ingly verdant compared to the arid colonia in which we
worked.
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But some of the most memorable aspects of the trip for
he group occurred during interactions with the

ft .
many 0 d children. Shortly after we arrived at the work-

nei ghborhoo
site, SEVE

rying boards, fetching tools, pounding nails. By mid-after-

1 Tuesday, there remained few tasks with which the chil-
i could assist, SO W€ formed play-teams to channel the
?;;f; energies constructively and keep them out of the work-
ers’ Way. The kids cnchant_ed us and exhausted us. Together
we drew pictures, read stories, tossed a ball around, held a
tion contest with scraps of wood, played caballito

struc
Eoiigy-back rides)... Then they showed us around their
n}zjaghborhood: small groups visited a few the kids’ homes at

different times during the week, and just before the house
dedication on Friday. they proudly gave us a “grand tour.”
Mike shared in the group journal on Thursday, May 17:

] got to see Rosio, Jesus, and Rosalba’s
house todav... Their family moved into

2§

Anapra from « town near Durango; they lost
the kids ' papers and can't afford the regis-
tration fee. o they cannot attend

school ... The hing that struck me about their
house was 1! although there were few pos-
Sessions ing conditions were

cramped, ¢ hing seemed to be very well
cared for. a family of seven looking
at difficult till happy about life. That

gave me

ouches on the house Friday morning
emony after lunch. There wasn’t a
bserved in her journal,

We put the fini:
and held a dedicat!
dry eye among us.

Today was lible...I was fine one
minute, th ext thing I knew I was
opening r 1 to ask Marimar to trans-
late a than ) the family for the experi-
ence they { us to have, and the tears

o out...Today I finally felt a
ith the people here in

Jjust came |
true conne

Mexico, in ittle corner of Anapra. The
children s /. ter rang with an extra sweet
sound today nd [ just felt so...good!

One lesson the «
although secondary
for understanding « |
provides a deeper lc:
his journal on Thurs!

nts learned rather quickly was that
rch offers an essential foundation
or situation, experiential learning
f understanding. Tom B. wrote in

My highlight of this day was the reflection at
the end of the day. This went on for about
two hours. Fvervone gave heart-felt insights

on the experience, attesting to the amazing

ral children approached and offered to help with car-

impact it had on each one of us. It became
clear that there gre many facets to an expe-
rience like this. The trip allowed us to cre-
ate something with our hands that we can he
proud of. It also brought the group closer
together as friends. Finally, it allowed us to
make a difference in the lives of people who
truly needed our help... Tonight’s reflection
attests to the great potential of service
learning to change the lives of students.
Conventional classroom learning is educa-
tional, but it is easy to intellectualize the
world’s problems and forget that they are
real. This dispassionate distance cannot
exist in a service learning environment.

Lacey, one of two juniors on the trip, agreed, writing,

Before traveling to Judrez, I searched for
information concerning the nutritional sta-
tus of Mexico...Reading several books and
articles, I felt that I had a good understand-
ing of the food patterns and nutritional
needs of Mexicans throughout the country ...
Nothing could have prepared me for the
reality of Ciudad Judrez. It was not until
Mexicans had faces and names that I began
to understand the extent of their problems
and even still, the beauty of their being. As
we worked together in the community, my
eves were opened to the hungry people all
around me.

Lacey returned to Juarez later in the summer to conduct
research for her honors thesis, which deals with nutrition edu-
cation. “My experience in Ciudad Judrez has greatly affected
the way that I study nutrition,” she observed. “It has made a
permanent impact on my life.”

Part III: Reflection and Sharing

An essential element of service learning that distinguishes
it from service projects is the reflection—on the service per-
formed, its context, and its impacts upon the people served
and serving—which occurs before, during, and after the actu-
al experience. The follow-up for this experience consisted of
several class meetings during which participants reflected
orally and in writing on the Judrez experience. In her evalua-
tion, one student described the course as follows:

The objective of this project was to provide
a true service learning experience in the
sense of incorporating three parts: prepara-
tion, action and reflection. The preparation
part allowed us to become educated of the
issues, landscape, culture and lifestyle of

l




those we would be working and also provid-
ed a chance for group members to get 10
know one another and bond as a group. The
action part involved actually traveling to
Ciudad Juarez, Mexico and working with
Gateway Missions to accomplish our goal of
building a home for a poor family while fur-
ther examining the issues we had researched

the previous semester. The reflection part of
the trip was the culmination of our experi-
ence and had the objective of drawing con-
clusions and hypotheses from the things we
learned and developing ways in which we
could use the knowledge gained now and in
the future.

Some students were initially disappointed by how differ-
ent their research findings were compared with what they
saw on site. But they came to realize that the partial knowl-
edge they gained during the spring semester was extremely
valuable, if incomplete. As a result, their first assignment
when the class re-convened in the fall semester was for each
student to write an addendum to the field guide, commenting
on the similarities and differences between their secondary
research and observation. Farzad noted,

As a dynamic process, land use in Judrez is
affected by so many interrelated, continually
changing, and intangible forces that trying
to capture them all in [secondary] research
is extremely difficult... Although we can
never escape our own biases, primary
research in addition to secondary research
brings us closer to the truth than either type
can on its own.

For their second assignment, the students wrote editorials
suitable for publication in campus or hometown newspapers,
based on some aspect of what they researched, observed, or
experienced during the course and/or trip. Themes on which
they wrote included the politics of immigration and border
relations; economic conditions and the North American Free
Trade Agreement (NAFTA); crime—notably drug trafficking
and serial murders of young women in Juérez; culture and
community; children and education; and community service
and altruism. At least one editorial has been published in a
local newspaper. v

At the end of the fall semester, students completed a 17-
item, open-ended evaluation. The same questions are being
used across Schreyer Honors College-sponsored public schol-
arship projects in order to improve upon each course and to
draw comparisons among the projects.Vi Evaluations of the
Judrez course were positive. All of the participants would
recommend the course to other students, and some have
already done so enthusiastically. Many of the suggestions for
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improvement concerned a perception of disorganization—
particularly during the first semester—in terms of specific
plans for the trip and fundraising. These students diq Tecos.
nize, however, that most of the uncertainty resulted from thig
being the inaugural offering of the course, and that they were
helping to establish the groundwork on which futyre classes
would build. One student wrote, “This was its first year, so
of course, there were lots of bumps along the way, by it Wa,s
organized to be as educational and also lifc-ch;mgjng.a,
Another noted,

The class let me learn a lot about not only
Juarez Mexico, but also Penn State, hecause
[ got to see the class being created, as vwel]
as taking it and learning its content. [ think
that made the class very difficult as voell as
educational. While it gave some flexibiliry;
such as in the assignments, and the mccting
times, it also forced us to meet Fridav aficr-
noons, and even during canning week:

It also forced us to be patient, as man

the details of the class we not prepar ]
in advance. That aspect did not bothe
too much, but I can see where the vao g

of the plans frustrated other people

The following three evaluation excerpts il
range of impacts the Juarez experience had o
students:

the
ipating

This project met and exceeded my ex;
tions. To be perfectly honest, I felt a |
shaky going into it. I cared about th.
mation we had learned, but not haviy,
there, it still seemed more distant and
sonal. I also had a feeling that the .
were going to be doing was maybe jusi
kick-fix handout kind of thing. I was
worried because I didn 't know many of
other group members as well as they s
to know each other. As it turns out, [ re
ized that our work truly was valuable an
the lessons derived are priceless, and the
people that I had the privilege of spendin;
that week with are some of the kindest, no:
interesting people I have met.

When we were leaving the work site for the
last time, I knew that we would probably
never see those kids again. And though we
could leave and return to a comfortable life,
life for those kids would continue to be hard.
I'was crying and I looked at Tom and he
was crying, I think at that moment I under-
stood exactly why we had come there. It's



ot enough just 1o understand the world, you
have to go out and be a part of it. Sitting in
the basement of Atherton and reading about
what Juarez is like, the problems and the

poverty, would not have reduced me to tears.

| needed to first become a part of place.

Before entering the classroom, 1 assumed
that the Juarez project’s main focus was on
community service and the personal work
and rewards that are intrinsic parts of such
service. However, I believe that the most
rewarding objective turned out to be the
challenge to compare primary and second-
ary research about the community in which
01,«:?‘ service was performed. This objective
connected academics, emotions, and service,
therefore providing a much greater, educat-

ed, meaningful impact.

Thinking about such impacts, Cheryl Achterberg observed
that “Service learning differs from volunteerism because it is
a planned activity that infegrates academic learning with
service to the ¢ unity or society.” She continued,

Service iing is powerful. 1t is also an
ideal through which to teach leader-
ship. he kind of learning that keeps
teachin: long after the student has left the
‘classi For some students, even a sin-
gle s carning experience can be life
chang This course was a good example.
Althot rvice learning is costly, I am
conv hat it'’s a sound investment and
an in 1t development in teaching and
learii

The writine- 1nd conversations of the Juarez participants

of appreciation, accomplishment, and hope.

1 from the experience with a broader per-

- conditions along the Texas-Mexico border

_as well as new perspectives on their own
‘al contributions to society. Several partici-
- intend to enroll in advanced courses on
clopment issues, and many have expressed a
desire to continue their involvement in service-learning proj-
ects and leadership initiatives. Their enthusiasm has generat-
ed a great deal of interest among other Schreyer Scholars to
participate in future public scholarship projects. Student
evaluations of the project were positive, and the course or
elements from it are serving as a model for public scholarship
initiatives in departments of architectural engineering, geog-

reflect sentin
Students retu
spective on i
and global 1
lives and pot
pants enrollcd
poverty and ¢

raphy, and landscape architecture. X3
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! For information about the Philadelphia Field Project, visit
URL: http://www.geog.psu.edu/courses/phila; see also page
51 of this volume.

I Homes of the Indian Nation (HOINA) is a non-profit
organization started by Darlene Large, a Distinguished
Alumna of Penn State. For information about the project,
visit URL: http://web.shc.psu.edu/~hoina and
http://www.hoina.org.

m.F_or information about the American Indian Housing
Initiative, visit URL: http://www.engr.psu.edu/greenbuild; see
also page 41 of this volume.

IV An electronic version of the field guide is available on the
course website at http://web.shc.psu.edu/~juarez. The field
guide is also available at Penn State’s Paterno Library, call
number HN120.C48G46 2001.

V Thatcher, Corinne, “In Mexico, Reality Defined,” Centre
Daily Times, Dec. 15, 2001.

V1 As of spring 2003, projects include Juarez, Mexico;
HOINA-India (both offered through the department of geog-
raphy); and Tribal Housing (offered through architectural
engineering).

JoAnn C. (Jodi) Vender (jvender@psu.edu) a Ph.D.
Candidate in Penn State’s Department of Geography. She
has worked for the Schreyer Honors College as Assistant
Coordinator of Student Programs (2000-2002) and
Coordinator of Student Programs and Service Learning
(2002-2003).







Lakshman Yapa

Rethinking Urban Poverty:
The Philadelphia Field
Project

]
§

“#Yhe Philadelphia Field Project, which started in 1998, is a Pennsylvania State
University public scholarship course based in West Philadelphia. It is part of a

roer project to create a community-university partnership to seek new solutions to

problems in inner city neighborhoods. In the program, a select group of under-

duates from a variety of disciplines undertake research projects designed to

ance their understanding of specific aspects of urban life and poverty.

{ three parts. First, students com-
work on social theories of poverty.
ccks in the summer living, work-

nducting research and fieldwork in a
. Third, they spend the following

“discussion, reflection, and intensive
. some students return to the com-

The course con
plete a semester o
Second, they spen:
ing, volunteering.
low-income neigh
semester in a sem
writing. When ap
munity to present

The Philadelp!
public scholarship
that academic disc
very problems we
addressing problen
by dividing the wo!
non-problem. The
sists of particular g

ndings and results.
| Project proposes a new theory of
rvice learning. The theory claims
is implicated as a causal agent in the
to solve using that knowledge. When
as poverty, social scientists begin
1o two realms: the problem and the
t of study is the problem, which con-
)5 of people and places. But separated
from the problem is the academic who locates himself in the
realm of the non-problem. He proceeds to study the problem
f.fom a presumed position of detached subjecthood and objec-
tive neutrality. Contrary to this, I argue social science dis-
FUUFSE is actually implicated in creating the very problems it
mtends to solve. Morcover, the manner in which scholars

5

exempt themselves from some responsibility for social condi-
tions hinders our ability to find good long-term solutions to
social pmblems.i

The principal objectives of the course Rethinking Urban
Poverty: Philadelphia Field Project are to elaborate the pre-
vious argument, create alternative knowledge, empower the
community to engage “quality of life” issues, help students
find agency through their academic skills and redefine the
university-community relationship. While public scholarship
and service learning benefit the community, they also help
the university tremendously by producing a different kind of
graduate — a critical thinker with a high sense of civic
responsibility. It is my hope that through such a model of
scholarship, the university will come to adopt research priori-
ties and teaching methods that are informed by its relation-

ship to the community

An Alternative Approach to Urban Poverty

In the first part of the course we study social theories of
poverty. That discussion is also used to illustrate the broader
theme that conventional academic discourses are implicated
in creating social problems. What follows is the founding




logic of the Philadelphia Field Project. The conventional
approach defines poverty as an “economic” problem. People
are poor because they don’t earn enough money. The solu-
tion seems straightforward: investment, economic growth,
more jobs, improved education, and so on. History shows
that such “economic solutions”™ have offered little help to the
long-term resolution of the problem. In the 1990s, during
one of the longest periods of economic expansion in our
country, more than three-fourths of the residents in several
census tracts in West Philadelphia were officially poor. A
three-person household with one person working full-time at
minimum wage will still fall below the official poverty line.
It is not possible for the unskilled poor in America to climb
above poverty-level incomes while they compete in global
labor markets of non-union labor working for a fraction of
the minimum wage in America. It is difficult to see how or
why firms would locate in the inner cities of the United
States when they have access to a global workforce that is far
cheaper.

Notwithstanding, conventional wisdom insists on finding
an “economic answer  to what is represented as an “obvious
economic problem.” Presenting “poverty” as a problem that
has “economic’ solutions is an example of how academic
discourse is implicated in creating problems we wish to
solve. There are two serious problems with the conventional
view that I have described: first, as I have argued, there are
no economic answers to the problem of “poverty”;
second,that approach takes attention away from thinking
about alternative ways of looking at the age-old questions of
hunger, malnutrition, health, and housing.

In the Philadelphia Field Project, instead of asking “What
causes poverty?” or “Why do some houscholds not make
enough money?” we ask direct concrete questions about what
causes poor nutrition, lack of housing and transport, and ill
health. The answers we get to such direct questions are dif-
ferent from those that simply focus on increased income.
Nutritionists and home economists have shown that it is pos-
sible to get good nutrition for far less money that what peo-
ple spend now with only slight changes in the patterns of
purchase and consumption. The few grocery stores that exist
in West Philadelphia carry processed convenience foods sold
at high prices. There are no food co-ops in the area that buy
in bulk and sell at reasonable prices. Vegetable gardens are
popular, but only among the very old or among first-genera-
tion immigrants from Asia. Schools have no lesson units or
resources to counter the influence of the daily bombardment
of fast-food commercials. Food and nutrition are good sites
at which we can address issues of “poverty” without getting
hopelessly trapped by the income argument.

Next, consider housing in West Philadelphia. This is
a high-density residential area of energy-efficient row hous-
es. The area also has a large number of vacant and aban-
doned structures. Habitat for Humanity in West Philadelphia
has demonstrated how such row houses can be rehabilitated
for a fraction of the usual construction costs. Thinking out-
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side the strict “economic box” allows us to explore feasible
ways to get better nutrition, look to preventive health, expand
the Habitat for Humanity model for rehabilitating the exist-
ing housing stock, increase transport options beyond the
automobile, and so on. Of course, these represent the many
ways by which we can increase the “effective incomes” of
poor people. The answers lie in uncovering internal
resources, harnessing community assets that already exist,
helping residents to think this way and thus empowering
local agents of change. The purpose of establishing a univer-
sity-community partnership is to use undergraduates’ aca-
demic competencies to map such assets and work with the
community to harness resources to improve the residents’
general quality of life.

Student Research

In the past five years the student participants in the
Philadelphia Field Project have come from diverse home
backgrounds: rural, suburban, and urban. Living and work-
ing in the inner city provided a rich cultural experience for
students from rural and suburban areas. For those students
who grew up in inner-city neighborhoods, the Field Project
helped to highlight the strengths of their neighborhoods and
gave them a language to re-valorize such areas. Through
their interactions with community leaders, city governmen
officials, staff of non-governmental organizations and resi-
dents of the community, all our students developed a greatc
sense of confidence in dealing with “out-of-class™ life siti
tions. Here are the words of a young, white student who
came from an affluent suburb:

From [the Philadelphia] experience, I learned to go
beyond economics and came to appreciate the role of
culture in the building of a strong community. [ was
able to overcome the burden of cultural stereotypes anc
see the destructiveness of seeing inner city African-
Americans as the “problem other.” Through my close
contact with the community, I sensed the power of hop
faith, and the immense love that does exist. It is true
that drugs were sold in the neighborhood that I lived i
and there were shootings, crime, and violence. But thi
was also a community of families, of loving parents an
trusting children, of kind people with hope and faith.
Understanding that was the most important thing of the
summer of the Field Project.

Students research from the past years have included projects
in nutrition, consumer choices and values, web page con-
struction for local enterprise development, transport, home
schooling, role of sports, and community asset mapping.

Benefits to the Community

Because of the focus on income alone, residents have
become discouraged over the years about their failed efforts
to climb out of poverty. The field project, on the other hand.
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society. With the expansion of the
Project model it is my hope that the uni-

¢ how it researches and what it teaches

| as poverty and race. In addition, this
cholarship provides an opportunity to
sument that conventional social science is
creating the social problems we face. The Field

Project has also forged new relations among faculty and uni-

versity adm
and service
Office of U

strators around the topics of public scholarship
arning, particularly with key officials from the
{ergraduate Education and the Office of

Educational Equity.

Future Plans
Based on requests made by some residents of West
Philadelphia we are proposing a new program called The
Semester of Public Scholarship that is available to our stu-
dents every semester. The idea is for our undergraduates to

stay in residence for a whole semester at a Penn State resi-
dential facility in West Philadelphia to be engaged in public
scholarship activities. The Semester of Public Scholarship is
being steered by an interdisciplinary group of Penn State fac-
ulty from several colleges including Earth and Mineral
Sciences, Information Science, Architecture, and Education.
The Semester of Public Scholarship is designed to generate a
new knowledge to re-valorize the inner city, employ our stu-
dents to disseminate such knowledge, and implement practi-
cal solutions to improve the quality of life of inner city resi-

dents. %*
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James Birge

Beyond the Shadow of the
[vory Tower: Higher

Ed

ucation and Democracy

ince the time of its founding in 1636, American higher education has concerned

itself with the advancement of society. Whether preparing men and women to

take leadership roles in a changing society or responding to the need for better artifi-

cial heart pumps, American colleges and universities have exercised a public purpose

distinct from other social institutions. Yet perhaps one of the most notable articulations

of the inextricable connection between education and society occurred in 1862 when

the United States Congress and President Abraham Lincoln embraced

the Land G -t in an effort to embed “the public work of
community 'm solving” ! deeply and broadly into the
land grant tions’ mission.

By for 1z the role of higher education institutions as
partners in nunity problem solving, the Land Grant Act
also helpe: ‘ormalize the tripartite purpose of higher edu-
cation institions—to teach, to conduct research, and to serve.
This integ | approach to educating men and women serves
as a fou n for integrating the different types of knowl-
edge grol in educational practice. This three-legged stool
of highe ication, however, has historically wobbled as
institutions placed emphases on teaching and research activi-
ties. At the third leg of the stool was articulated as a dis-
tant, and frequently indirect, service to society. More often the
service was to the institution or to the discipline—certainly
important contributions, but unreflective of the spirit of the
Land Grant Act.

Today, however, a renaissance of the historic public pur-

pose of American higher education is underway. One is not
hard pressed to find texts on the practices of public scholarship
and community partnerships, the civic responsibility of higher
education, and the emergence of public scholarship.
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Moreover, higher education icons have called for institutions
to re-examine their roles in society and recommit to the work

of revitalizing a civil society. il An increasing number of dis-
ciplinary associations provide resources for integrating civic
engagement activities into academic objectives. Even U.S.
News and World Report magazine this year included the prac-
tice of service learning as a new dimension for ranking col-
leges and universities. In his book on service learning,
Zlotkowski 1l notes that some academicians believe this cur-
rent practice of engaged learning may be as significant as the
reforms of 141 years ago when the Land Grant Act was enact-
ed.

The emergence of Campus Compact has compelled
American higher education to revisit its historic public pur-
pose. Campus Compact was founded in 1985 by the presidents
of Brown, Georgetown, and Stanford universities, and the
president of the Education Commission of the States. In the
mid-"80’s, the media portrayed college students as materialis-
tic and self-absorbed, more interested in making money than
in helping their neighbors. The founding presidents believed
this public image was false; they noted many students on their
campuses who were involved in community service and




believed many others would follow suit with the proper
encouragement and supportive structures.

Eighteen years later, with a rapidly growing membership of
868 public and private two- and four-year colleges and uni-
versities, network offices in 29 states, and developing com-
pacts in three states, Campus Compact has built these “sup-
portive structures” by providing training and technical assis-
tance for integrating community service and academic study
(service-learning), making grants for expanding campus and
community partnerships, supporting the publication of
research on best practices of civic engagement, and nationally
recognizing students and faculty for their achievements.

That a revolution of the role for higher education in socie-
ty is underway is unmistakable. Albeit a “quiet’ revolution, its
power lies in the strength of reaffirming the role of the institu-
tion as an inquisitor of society while honoring the role of insti-
tution as partner with society. In his classic essay on higher

education, The Uses of the University, Kerr 1V notes that this
plurality of purpose is what distinguishes American higher
education from other education systems. Once again, the
nature of revolution demands the action of higher education
institutions to cross the boundaries of their campuses and
engage with the lives of their host communities and greater
society.

A Declining Sense of the Commons

Higher education’s recommitment to its public purpose has
emerged as a result of what may be described as the unravel-
ing of civil society’s fabric. Modern society may be in trouble
if the headlines in the newspapers across the country are to be
believed. Easily found are examples of the decline in our
sense of community and increasingly uncivil behavior:

Signs that our civil society is in trouble can be seen in a
demise of courtesy in commonplace transactions (angry
gestures on the freeways); in a declining commitment to
family (the weakening of marriages and too little time
spent with children); in a lack of community spirit (neigh-
borhoods where people keep to themselves); in the
absence of honor and virtue among public figures (no
examples needed here); and in political disengagement
across the land (empty voting booths and public cynicism
about current events). V

Central to the role of higher education responding to con-
temporary social need is challenging students and faculty to
think beyond historic approaches to resolving problems. The
task at hand for colleges and universities is to accept students
shaped by the influences of the uncivil society, infuse the les-
sons for ameliorating incivility, and return to society a fully
participating citizen. Institutions of higher education should
be places where students can move from ways of understand-
ing that rest upon conventional assumptions to more critical
thought that can take many perspectives into account; make

discernments among them; and envision new possibilities. Vi
To engage a civil society, educators and community members
must come together to define how we interact with each other,
how we promote a common good, and how we develop col-
laborative approaches to address community issues. Faculty
stand in the center of this movement to educate men and
women to take civic leadership roles in our communities.
American higher education’s challenge is to continue to
exercise its rich history of interacting with communities while
compelling students to make the connections between the
acquisition of knowledge and the broader public good.
Without such explicit and implicit connections we fail to pro-
mote democracy. If indeed a democracy is founded upon cit-
izens deciding what is best for their communities, and if peo-
ple are disconnecting from the idea of using their knowledge
to improve their communities, we are facing an era of contin-
ued democratic decline. Although signs of transformation are
on the horizon, evidenced by an increase in students” political
awareness,V1l achieving the outcomes of a civically engaged
student population requires the participation of faculty.

Contemporary Faculty Practice

Higher education’s historic public purpose, society’s necd
for public intellectuals, and an increasingly politically aw
student population—could the time be right for reforming p
fessional practice? Clearly, the answer is yes . . . and no.
those faculty who were oriented to the efficiency model
teaching, to provide the most information to as many stud:
as possible within a fixed amount of time, integrating a co
munity component challenges their familiar professional pr:
tice. Inserting community based learning into the formula
traditional teaching practices is, at best, messy. Doing
requires flexibility in teaching practice and course contel
creative thinking, and the ability to connect theory to applic:
tion. Not all faculty are able or willing to adjust their teachi
style to accommodate public scholarship practice and commn
nity based learning. And not all students are capable of und:
standing the social applications of such a disciplined inqui
As such, public scholarship, service learning, and civ
engagement practitioners must recognize and acknowled;
that teaching and learning for some of their colleagues and st
dents can only exist within the traditional practice, and th:
they should always honor those colleagues and students wl
need or wish to teach and learn through traditional practice.

However, for those faculty who see themselves as co

tributing to leading edge practices in their profession, actis
pedagogical strategies such as public scholarship, servic:
learning, and civic engagement provide a mechanism for inte-
grating contemporary academic practice, traditional scholar
ship, and institutional public purpose. Penn State University.
and Associate Vice Provost for Undergraduate Education
Jeremy Cohen in particular is a notable leader in the move-
ment to develop a cohort of faculty and students who focus
upon Integrating excellent teaching, research, and service
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while shaping the institution’s role in ameliorating
blems and providing a model for other institu-
Gans o replicate. These faculty possess a deep understanding
of the social applications of t.he1r work and the implications
they have for improving the lives of people in State College,
philadelphia. and the Commonwealth.

Whether it is J off Parker, associate professor of psycholo-
i designing conflict resolution programs for elementary and
aidd.le school children, Lakshman Yapa, professor of geogra-
phy, training students on the uses of IGcographic Information
Systems (GIS) data to improve life in West Philadelphia, or
Sheila Sherrow, © ~arch associate at the Institute for the Study
of Adult Literacy. applying her skills to improve literacy pro-
orams actoss the state, these Public Scholarship Associates at
Penn State are reinvi gorating their profession and bringing
their skills to bear on thorny public issues. Public scholarship
repositions the wculty member as a direct contributor to
resolving community issues by applying his or her profession-
al skills outside of the academy, ultimately strengthening that
which is valued v ithin the academy—quality teaching, critical
research, and meaningful service. Penn State is ata particular

strategies
community pro

moment of o ity in its history as it considers public
scholarship p Will it embrace an explicit agenda of
contributing 1 ources, namely its faculty and students, to
the problems nmunities and society? Or will it allow the

Public Schol: \ssociates to remain on the fringe of aca-
demic cultur

Campus
faculty, stud

ship, service

et is an important partner for Penn State
nd staff as the practices of public scholar-
iing. and civic engagement deepen in higher

education. 's Compact’s state and national offices sup-
port and d inate research on effective practices of
engaged sc! ip, provide training and technical assistance

~vice and academic study, offer input on insti-
. for deepening and broadening student learn-
and make grants to member institutions when

on integratir
tutional stral
ing experie;
funds allov
Bringi
issues, wh

cholar’s research skills to bear on community
cognizing the needs and capacities of the com-

munity to ribute to resolving its own issues, underpins the

notion of civic responsibility of American higher educa-
tion. The well being of institutions hinges upon the well being
of their | communities and the greater society. Just as
“gardens arc not made by sitting in the shade,” according to
Rudyard Kipling, neither are engaged institutions made by
faculty who practice their profession solely in the shadow of
the ivory tower, %
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Arthur W. Carter

Communitarianism:
Addressing College Student
Values

he contemporary college campus is awash with student values that challenge accepted

concepts of community. For the purposes of this paper student values are defined as

‘hose strongly held beliefs that influence their behavior and world perspective. These val-

1es have been formulated and shaped through incessant contact with the media — televi-

sion, video games, pulp publications and the cinema. If any of the billions of messages

conveyed by the media have a common theme, it is one of self-indulgence, physical adven-

ture and expressions of sexuality.

the media exposure, today’s college stu-
-rently and reportedly have experienced
auma than their prc—:decessors.i The precur-

Possibly
dents sociali
more emotic

sor to this tl ~ould be heard in the Isley Brothers music
almost thirt: 's ago; “It’s Your Thing, Do What You Want
To Do” bol came the anthem for public and private
thought. Si neously, formal education both public and
private beg tout the importance of individual achieve-
ment and \ctitiveness in order to succeed in college and
gain acces highly sought-after jobs.

Thus t s traditional-age college students value “tradi-
tional modcis of leadership” that extol the virtues of being an
achiever. lcader of women and men, someone who sets the
mark by being out in front of their peers. Signs of “No
Limits” arc found as graffiti, written by students proclaiming
that no one has the right to establish social boundaries or
behavioral limits. At Penn State, much of the student
response to the outcry against binge drinking has been a stu-

dent demand for freedom from social authority. Students
have reached young adulthood hearing the treatise “Be All
That You Can Be.” Should we be surprised that many of
today’s students lack an appreciation of the call by university

administrators for building community and the formation of a
civil society.

Ftzioni I fervently challenges this country to abandon its
emphasis on individual achievement at all costs. As a com-
munitarian, Etzioni calls for a balance in our dominant politi-
cal and social value systems. The balance is one in which
the concerns for community bridle rampant individualism.
Communitarians regularly call for a new social conscious-
ness that elevates community and the welfare of the whole
above that of individual autonomy and personal success.
Extreme individualism is a threat to the future of our demo-
cratic way of life. The emphasis on individual rights and
entitlements may also be a threat to the concepts of commu-
nity advocated by our institutions of higher education and the
larger communities in which we reside. To paraphrase a
statement by Rabbi Jonathan Sacks about Britain, a universi-
ty is more than an institution of individuals living discon-
nected lives in pursuit of self-interest; we are a people united
by a sense of purposefulness, intellectual curiosity and tradi-
tion.iii Moreover, those of us in higher education are bound
together by more than contract; we are inspired to serve our
campus communities and reinvigorate founding principles.




According to Sacks, it is this moral bond of community that
sustains us, rather than contracts and laws alone.

College students need to understand that meaningful per-
sonal choices i.e., personal advancement and success depends
upon a healthy community where a significant majority pro-
motes the flourishing of all its members.!V Surveys show that
nearly half of all Americans believe responsibility to a com-
munity is “very important.” What does “responsibility”
mean in a climate that places so much emphasis on esteem-
ing, actualizing, realizing, and affirming the self? What does
it mean in a university environment?

Responsibility means encouraging student understanding
and engagement in the “civil society” envisioned by the
nation’s founders. It means changing the college culture
from self-gratification to concern for others. The concept of
a civil society is one of individual and group involvement in
community services that undergird basic human needs —
basic social services, spiritual needs, and concern for the wel-
fare of our towns and cities. Most importantly,
Communitarians would probably agree that community serv-
ice intended to address the common good, is not “value free.”
This writer contends that service should embrace aspects of
the “beloved community” articulated by Martin Luther King

Jr. vV Dr. King identified values gained through unselfish
service to others, respect for human dignity, concern for the
common good, and a search for spiritual fulfillment. Student
involvement, when value driven and reflective, i.e., individu-
als digest the personal, social, political and economic impli-
cations of their service, has the potential for deep personal
growth and self-discovery. Moreover, the service experience
may reaffirm family values and personal perspectives learned
prior to college.

The associational and communal life of college students
must be nurtured and encouraged, as a counter to our “indi-
vidualistic” competitive ethos so common in public and pri-
vate discourse. Campus environments must change from
what communitarians believe is an exclusive focus on indi-
vidual fulfillment to one that focuses on community well

being.¥! The changing academic pedagogy that includes aca-
demically-based community service and an emphasis on
applications of classroom concepts in community settings can
be powerful antidotes for the incivility seen on our nation’s
campuses. Campuses that seck to address the conflict
between individual autonomy and public virtue should exam-
ine communitarian perspectives. New energies should be
devoted to associational life found in school and community
organizations, team work required in corporate internships,
and social lives enriched by identification with religious and
spiritual institutions, all of which reward civic
responsibility. Vii

The Centers for Community Education at Penn State seek
to promote student awareness and engagement in an “associa-
tional life” that challenges the disengagement, lethargy and
isolation that have a significant role in the lives of today’s
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students. Vil The Center for Ethics and Religious Affairs, the
Robeson Cultural Center, and the Center for Women Students
function as a cohesive unit to nurture civic responsibility,
spiritual awareness and an appreciation of diversity experi-
ences. Initiatives by these Student Affairs units are even
more appropriate when joined with faculty conceived efforts
to form a campus environment that is caring, purposetul and
disciplined, values that counter the egocentric culture com-
mon to many contemporary students. ix

The potential for value-driven community service to
explore, define and address a new sense of community is
very promising and worthy of significant investment by high-
er education. Faculty members within all disciplines are
challenged to initiate value driven community involvement
that reflects the foundations of their academic roots and insti-
tutional mission. Our nation’s higher education institutions
will gain new public respect and relevance as millions of stu-
dents experience faculty-led, value driven service for the

\/
common good. **
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Michael Rios

A Community-University
Partnership: The Belmont
Project

In communities throughout America, the proliferation of civil society groups signals

a shift away from government as the source of public goods toward the idea of local
sovernance comprised of different organizations and agencies from the public, non-

profit, and private sectors. Cooperative alliances are increasingly popular and are char-

acterized by the interpenetration of organizational actors from public agencies, non-

governmental organizations, and institutions of higher education.

These cha  relationships and conditions signal a need
to re-examine (he role of institutions of higher education vis-
a-vis civil soci This essay presents a case of the Belmont

versity Partnership (BCUP), a multi-year ini-
ters on the mutual engagement between an
her education, local non-profit organizations,
.. and elected officials. The purpose of BCUP
yacity of local institutions through focused etforts

Community Ut
tiative that cc
institution of
public agenci
1s to build c:

of multiple academic departments at Penn State University.
As such, it presents a place-based approach to university
engagement that aims to integrate teaching, research, and serv-
ice in a community setting.
Context

The 1990s represented the decade of greatest economic
expansion in the history of the United States. Regions pros-

pered, signaling a comeback for many older cities. However,
the Belmont neighborhood in West Philadelphia— like many
low-income urban neighborhoods across the country — never
benefited from the boom and continues to struggle both social-
ly and economically.

Belmont represents one of the poorest neighborhoods in
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Philadelphia. The Belmont community in West Philadelphia
has a total population of 5,236, is predominately African
American (96.5%), and more than 40 percent of the residents
live at or below Philadelphia’s poverty level, based on the
2000 U.S. Census. Where the city of Philadelphia lost 25% of
its population over the last 50 years, the total population of
West Philadelphia has decreased 50 percent during that same
time period.! Significant neighborhood deterioration has
accompanied the loss in population. Belmont has a vacancy
rate of 22.1% as compared to 13% for West Philadelphia, and
10.9% for Philadelphia overall.

Partnership Background

While these statistics are shocking, Belmont organizations
and residents are beginning to work together to bring about
positive change within the neighborhood. Invited by commu-
nity members to address these issues, a small group of faculty
at Penn State has embarked on a multi-year neighborhood ini-
tiative in the Belmont neighborhood.  The Belmont
Community University Partnership (BCUP) has emerged from
the year-round outreach and research activities of different
faculty and academic units. In particular, the Philadelphia




Field Project, the Hamer Center for Community Design
Assistance, and the Committee for Community Directed
Research and Education, support BCUP.

Since 1998 Dr. Lakshman Yapa, a geography professor, has
coordinated the Philadelphia Field Project through the
Schreyer Honors College at Penn State. Every summer, a
select group of undergraduates from a variety of disciplines
undertake research-based thesis projects designed to advance
understanding of specific aspects of urban poverty.

In December 1999, Dr. Yapa brought a group of faculty
from the Hamer Center to listen to community residents and
leaders and identify potential areas for future collaboration in
Belmont. During the visit, faculty members were invited to a
dialogue with key leaders and residents. At this meeting, res-
idents and community leaders challenged Penn State to make
a more permanent commitment to the neighborhood and move
from providing student service projects lasting only one month
in duration to a multi-year partnership that would address
pressing neighborhood needs and build community capacity
over time through a deeper and stronger relationship.

This expanded assistance has been facilitated through the
Hamer Center, a research and outreach unit of the School of
Architecture and Landscape Architecture. Since commencing
operations in 1999, the Hamer Center has provided a range of
services to different communities and municipalities around
Pennsylvania and participates in ongoing research initiatives
with government agencies and statewide non-profit organiza-
tions. The Hamer Center focuses on a variety of collaborative
and interdisciplinary activities for faculty and students ranging
from urban design and planning to neighborhood revitalization
and affordable housing. In the past three years, 20 service
learning projects involving over one hundred students have
participated in Hamer Center sponsored projects. i

The Hamer Center’s involvement in the Belmont neigh-
borhood has helped to recruit the efforts of the Committee for
Community Directed Research and Education, or CCDRE. As
a faculty and student initiative of the Adult Education program
at Penn State, CCDRE’s mission is “to promote research as
service that enables members of communities to define and
address their own concerns.” This is carried out through par-
ticipatory research projects. CCDRE serves as a clearinghouse
to assist in community-directed projects, and facilitates oppor-
tunities for student service learning and internships. The edu-
cational emphasis of CCDRE has brought an evaluative com-
ponent to the research, outreach, and teaching activities in the
Belmont neighborhood.

Approaches to Pedagogy

With the large number of faculty and students involved in
the partnership, there are multiple disciplines represented,
including adult education, architecture, geography, landscape
architecture and information sciences technology. Given this
diversity, pedagogical approaches vary widely. Students can
participate in seminars, design studios, computer labs or inde-
pendent studies if they want to work with community mem-
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bers; they also have the option to immerse themselves in dis-
cipline-based study related to a thesis or final project.
Although the teaching approach of individual faculty mem-
bers varies, there is a commitment to community participation
and the idea of scholarship as service. In general, curricular
activities fall within one of four primary areas led by individ-
ual faculty members. These arcas include economic develop-
ment, neighborhood ecology and health, design/build, and
information technology literacy. A fifth, community organiz-
ing, cuts across these areas to ensure participation by local res-
idents and to cvaluate capacity building benchmarks articulat-
ed for each of the four focus areas. In addition, a team of
Americorps VISTA members provides support and coordi-
nates on-site service learning activities through a recently

established partnership office in West Philadelphia.iil This is
significant, given the geographic distance between Penn
State’s University Park campus and Philadelphia.

To facilitate learning, exchange, and coordination between
faculty members, a monthly meeting provides a forum for the
presentation of ongoing scholarly work related to the initia-
tive, discussion and coordination of curricular activities. and
the scheduling of activities in the Belmont neighborhood.

Several of the faculty members also participate in The Public
Scholarship Associates, a campus-wide program of faculty
and administrators whose purpose is to develop a University-
wide minor in which students would learn the theories of pub-

lic scholarship and participate in civic issues by applying ihicir
disciplinary knowledge to community problem solving."

Examples of Student Involvement

In January of 2002, the Hamer Center partnered with the
Friends Rehabilitation Program (FRP), a Quaker-based orp in-
1zation, to host a workshop, or “charrette,” in Belmont. 7The

charrette was an outgrowth of early discussions with comiu-
nity members concerned about youth and the environment.
The purpose of the charrette was to create a vision for a neich-
borhood park and facilities to support youth, women and s n-
ior citizens living around a community housing facility. FRP
made provisions for lodging and a daily base of operations in
the heart of the Belmont neighborhood, and also arranged
roundtable discussions and a final workshop with residents.
Students from architecture and landscape architecture partici-
pated in a variety of activities including charrette planning and
logistics, GIS mapping and neighborhood analysis, facilitating
roundtable discussions, developing design plans and illustra-
tions and creating a documentary film of the charrette process.
Since the initial charrette, land has been acquired for a new
park and a stewardship group has formed to implement park
improvement ideas. Plans for a second charrette include
brainstorming ideas for several pilot design/build construction
projects to be installed in April 2003.

Increasing interest in the Belmont Partnership and the
Philadelphia Field Project has led to initial planning for a res-
idential facility as part of a Semester Jfor Public Scholarship.




University administration has agreed to raise $100,000 in sup-
ort of 2 permanent residential facility for students and facul-
ty, and efforts arc underway to dcvelop a 12-credit curriculum
for semester study that would also include the creation of
classroom space and a computer lab in West Philadelphia.

Conclusion .
Through BCUP, the collective activity of faculty and stu-

dents has begun 10 articulate a distinct urban agenda for Penn
State University. This is significant for the University, which
has historically focused on small town and rural community
development. University resources have been mobilized
including the creation of project office space in West
Philadelphia. a commitment from the University to raise funds
facility, and contributions from different aca-
form of research and teaching assistantships,

for a residential
demic units in the

and faculty time.
The ongoing presence and commitment by faculty and stu-

dents has also helped to build trust with Belmont residents.
Increasingly. comm unity members view Penn State as a facil-
itator in discussions between community organizations that
have not worked together in the past. The purposeful strategy
of setting up partnership office, securing university
resources, and beginning to raise funds for a residential facili-
ty — all reinforce Penn State’s commitment to the Belmont
community and helps to overcome the stereotype that univer-
sities take from communities (in terms of research and teach-
ing), but do not give back anything meaningful in return.

The cast .C'UP also raises several issues regarding the
nature of community university partnerships. Conflicting
goals betwe: (ulty and community members, time and dis-
tance constr: of service learning projects, and the uncer-
tainty of in: ‘onal commitments are some of the constant
challenges faced by those engaging in collaborative efforts
with local communities. However, the social and economic

challenges ficed by these same communities far outweigh the
concerns of hivher education involved in community partner-
ships. Making a serious commitment to community partner-
ships will require faculty and students to challenge traditional
approaches to teaching, research, and outreach. Working in
local communities will also require approaches that are trans-
disciplinary in nature—the ability to cross epistemological
boundarics—and integration of the best of theory with practice

to solve complex, community problems. In an age of dimin-
ishing resources and rising civic concerns, universities and col-
leges must not only educate students, but also engage commu-

B % . \7
nities in places where people live, work, and play. *%*
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'". Ofﬁce space and set up have been provided through a con-
tribution from the Office of the Vice President for Student
Affairs,

¥ Grants. from The Public Scholarship Associates help sup-
port service learning activities throughout the year.

Michael Rios (mxr43@psu.edu) is associate professor of
architecture and landscape architecture and director of the
Hamer Center for Community Design Assistance.







Christopher Uhl

Creating the Sustainable

University: Ecology, Process
and Practice

hen I first began teaching Environmental Science at Penn State, I imagined

that the environmental problems I taught about were out there in the “real”

vorld and had little to do with the day-to-day operations of my university. Indeed,

secause a university is a powerhouse of knowledge and expertise, assumed that it

was solving our environmental problems and modeling sustainable practices. Even

it wasn’t, I was too busy with “important” research to pay attention to something

2s mundane as the day-to-day physical operations of my university.

0s through mid-1990s) my research cen-
«ctivities leading to the biotic impover-
an ecosystems. Eventually, T decided to
rom distant and exotic Amazon ecosys-
ly ordinary one right in front of my nose:
University. In this paper, I will use our
nn State to illustrate this three-step process
ainability indicators, then a mission, and

practices.

At that time
tered on the hui
ishment of Ama
shift my attenti
tems to the sec
namely, Penn &
experience at |
of developing
finally sustainab!

Measuring sustainability: Developing Indicators
linaugurated the new initiative by posting an announce-
mem on a bulletin board in the Penn State Student Union,
inviting students to participate in a study of the “ecological
§ustainabi]iqs of Penn State.” Nine students expressed an
llmerest in the project and we met to hatch a plan for measur-
ing sustainability. [ was candid with the students telling
them that althouch 1 knew how to measure the dissolved

oxygen concentration of a lake and the acidity of soil, I did-

't know how to measure sustainability. Indeed, there 1s no

equipment manufacturer that sells a “sustainability meter”.
In an effort to invite the students into the problem, I

asked them to think about Penn State as an ecosystem. In
what ways was the university similar to — in what ways dif-
ferent from—a natural ecosystem? The students observed
that in nature, everything cycles. In contrast to natural
ecosystems, the flow of materials in human-engineered
ecosystems, like Penn State, is mostly linear—one way.
Indeed, our universities are constantly receiving materials
from distant “sources,” consuming these materials, and then
shunting the wastes to distant “sinks.”

The students believed that these linear pathways of mate-
rial flow were extremely wasteful and this bothered them.
They complained about the way that people at Penn State
wasted water, electricity, paper and food. I invited the group
to spend time thinking about how we might measure con-
sumption and waste at Penn State. We continued to meet
over the next two months but then interest began to wane.
When I asked why we were losing our momentum, the stu-
dents made it clear that they were tired of hashing things out:

they wanted to take action.

Making the Invisible Visible
We began by looking at the university’s underbelly or
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backside. Both individually and in small groups students
visited the landfill that receives Penn State’s trash, journeyed
to the open pit mines that provide Penn State’s coal, anq
walked through the well fields supplying the campus with
water. They looked into dumpsters to see what Penn State
people were throwing away, traced the sources of the food
served in University dining halls, studied land transactions at
the county deeds office, conducted botanical surveys of the
campus grounds, and much more.

Rather than sitting in classrooms talking about the state of
the environment, these students were able to engage in face-
to-face interactions with Penn State’s complex and often
invisible support systems and the people respon-
sible for running them. As they conducted their
investigations, they realized that many of the
ways in which the University relies on the envi-
ronment are hidden from view. Hence, as a
team, we decided to center the first phase of our
work around the theme of “making the

indicator that they were interested in and developed a plan of
study. Sometimes these were independent study projects
undertaken for credit with faculty guidance; sometimes they
were part of the content of an environmentally oriented
course.

In most cases the data for the indicators already existed
but had never been used to assess sustainability. For exam-
ple, by studying a sequence of pre-existing University maps,
Nate determined that the proportion of green space covered
by impervious surfaces on campus had increased by 50 per-
cent between 1970 to 2000.

Often the data for the various indicators could be plotted,

Amy’s Dorm Room

When Amy was a Penn State junior, she wanted to know
how much coal she and the other students in Beaver Hall were
consuming each day as they flicked their lights and computers
and stereos on. So she began knocking on doors and asking

University’s invisible ecological dependencies
visible.” We thought that a good way to do this
would be through personal stories (See Box).

Our team soon discovered that we were not
alone in our quest for sustainability indicators.
Governments, organizations, and cities around
the world are beginning to develop ways of
tracking their progress toward sustainability.
We were particularly inspired by a report that
described how citizens in the city of Seattle had
agreed on 40 indicators of sustainability
(www.sustainableseattle.org).

As our work became more focused, more
people began coming to our meetings and plan-
ning sessions. Several dozen Penn Staters par-
ticipated in defining the sustainability indica-
tors. We began this process by defining best or
sustainable practices for each university “sub-
system”. For example, we concluded that a sus-
tainable energy system should be based on
renewable energy and be highly efficient and
non-polluting. Hence, our energy indicators
measured if Penn State’s energy system was

becoming less dependent on fossil fuels, less

fellow students if she could count the number of plug-in
devices in their rooms. She found that a typical dorm room

had 12 plug-in devices—micro-fridge, television, VCR, compu

er, printer, alarm clock, CD player/radio, answering machine

video game unit and several lamps. Some rooms had as many

as 19 plug-ins.

Amy then administered a questionnaire to gauge the nus
ber of hours that the various “plug-ins” where in use each d:
Next, she used a watt meter to measure the energy consu
tion for each category of plug-in. Crunching the numbers, «
determined that, on average, 10 kilowatts of electricity—or
eight pounds of coal—were used to supply the daily electri
needs of each dorm room. Scaling up to the entire dorm,
Amy estimated that a little more than a ton of coal is require
to supply Beaver Hall's total electricity needs each day. Th:
burning of this coal releases about three tons of the green-
house gas, carbon dioxide, to the atmosphere.

As students considered the implications of Amy’s finding
they discussed ways of making this invisible connection—
between electricity use and fossil fuel consumption—visible

One student suggested that an eight-pound chunk of coal be

placed on all dorm room desks and a ton of coal set by the
entrance to all dorms.

wasteful, and less polluting over time.

In all, we developed 33 indicators for gauging sustainabil-
ity (www.bio.psu.edu/greendestiny). Guided by these indica-
tors, we scrutinized Penn State’s policies and performance in
water conservation, recycling, purchasing landscaping, ener-

and, depending on the trends over time, “indicated” 1
ment toward or away from sustainability. For examplc
waste production increased by over 20% at Penn State

the Penn State population for the same period).

between 1989 and 1999 (more than two times the increase i

gy use, building design, and research ethics. We critically
evaluated Penn State’s food and transportation systems and
asked if the University was moving in a sustainable direction.
We checked to see if Penn State’s institutional power was
being used to strengthen regional economies and promote
corporate responsibility, and much more.

Students did most of the initial work. They picked an

The first Penn State Indicators Report, released in 1995,
depicted an institution whose performance, measured by sus-
tainability indicators, was not exemplary. For category after
category (energy, food, materials, transportation, building.
decision making) Penn State practices departed little from the
national status quo. The University’s official posture
appeared to be in accord with the national view that we can
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usiness as usual—growing and consuming—
And, vet, in private conversation people in all
rsity were concerned about the deteriora-
ent worldwide and over consumption in

continue with b
without worty. A
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the United State, in particular.
Using ecologied indicators to give the University a

ort card” was unsettling to some Penn State administra-
tors. After all, they didn’t commission thlS‘ study and there
was legitimate concern that our findings might tarnish the
image of the University. Indeed, we were tempted to assume
a highly critical posture because thc' University’s environ-
mental performance was lackluster in many areas. In the
end, though, we decided against a highly confrontational pos-
ture because we came [0 see that our goal wasn’t to win argu-
ments but to effect long-term change.

As we prepared to release the first Indicators Report we
invited university leaders (€.g., deans, department heads, unit
heads) to supply written endorsements in an effort to create a

positive “puzz’ around the Report. The Associate Dean of

Liberal Arts had thi

“rep

say:

monstration of the kind of exciting and
hat can take place when students and
oratively. The sustainability project
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The first Indi
University in a |
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; Report was formally released to the
open-air public ceremony on the steps
‘mber, 1998. Copies were sent to all
department and heads. Leaders from various sectors of
the University’s Office of Physical Plant (e.g., the energy
czar, the head of landscaping, the chief of waste manage-
ment, the transportation coordinator, etc.) were on hand to
receive copies of the Report. They were the unsung heroes
of this effort because they and their staff had spent immense
amounts of time tracking down data, talking with students,
and checking over early drafts of the Report for accuracy.

After the Report’s release, some faculty members from

across the university—in agriculture, engineering, landscape
architecture, ecology, political science and communications—
voluntarily began to use the entire Report or parts thereof to
teach about sustainable practices, environmental ethics,
place-based rescarch, rhetoric, citizenship, and so forth.

!

Institutionalizing Sustainability
I remember the sense of satisfaction our sustainability
group experienced in the Fall of 1998 after releasing the

Ind{cators Report. We were in the news. Reporters were
Callmg.us from all over the East. Pennsylvania’s Department
of Env1r0nmentgl Protection was requesting a box full of the
Reports to distribute to their personnel, and students and fac-
Plty from dozens of universities were contacting us request-
ing copies of the Report. Meanwhile, Penn State’s President
requested that a copy of the Report be sent to all the mem-
bers of'the.Board of Trustees, and he was passing the Report
on to hl‘S vice presidents, instructing them to study its recom-
mendations. With all this activity, it was tempting to imagine
that our work was finished. After all, the Report clearly doc-
umented the gaping sustainability deficit at Penn State and
prescribed thirty concrete steps that Penn State needed to take
to erase this deficit.

But six months after the Report’s release very little had
ostensibly changed. Reluctantly, we acknowledged that the
Indicators Report, by itself, didn’t have the power to trans-
form Penn State into a sustainable university, but it did, at
least, provide the language to begin to talk about sustainable
practices at Penn State. As with any attempt to change the
status quo, persistence would be essential.

Up to this point we were just a couple dozen University
folks (mostly students) who had come together around a
common concern. We eschewed formal membership, a con-
stitution, rules or official university standing and in this way
avoided many of the problems that institutionalization and
bureaucratization might have created. It was our allegiance
to sustainability and our desire to transform PSU to
“Pennsylvania’s Sustainable University” that united us.
Although our internal structure was very open and informal,
we did establish a website, and when the occasion demanded,
we were ready to portray ourselves with formality.

After trying out lots of possibilities for our group, we
finally hit on “The Green Destiny Council”. This name was
inspired by Penn State’s multi-year one-billion dollar fund-
raising effort dubbed “Grand Destiny.” By substituting the
word “green” for “grand” we signaled that ours was a group
concerned with ecology and the environment; by playing off
“Grand Destiny” we had a name that people would remember
(especially decision makers); and by using the word “coun-
cil” we conveyed the egalitarian character of our “organiza-
tion”.

One year after the release of the first Indicators Report we
made a commitment to release an updated and expanded ver-
sion of the Report in the year 2000. This allowed us to keep
the University’s environmental performance in the spotlight.

Developing an Ecological Mission for the University

A small group (myself and two students) went into hiber-
nation for three months to draft Penn State’s ecological mis-
sion. On the one hand, this seemed ludicrous—two students
and a professor drafting the University’s ecological mission.
We had no vested authority to do this. But we had learned
that we didn’t need to wait for permission. We could just

begin the process.
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We called the mission document, “Green Destiny: Penn
State’s Emerging Ecological Mission”
(www.bio.psu.edw/greendestiny) to signal that we were work-
ing as “midwives” to birth a mission for the University. Each
of the document’s eight core pages proposed a facet of the
new ecological mission (See Box).

Green Destiny’s “Emerging Ecological

Mission” for Penn State

Energy: Move toward fossil fuel independence
Water: End water waste

Materials:  Become a zero-waste university
Food: Eat foods produced sustainably
Land: Create and abide by a land ethic
Transit: Promote alternatives to car transit
Built

environment: Create “green” buildings

Community: Guarantee ecological literacy

We knew, of course, that it wouldn’t work for us to simply
declare what we thought the University’s ecological mission
ought to be. We would have to open up the process and culti-
vate support, especially among faculty and staft in positions
of leadership. In other words, we would have to schmooze.

The mission document that 150 leaders (including all top
administrators) received was eye-catching. There was a
cover letter with a formal Green Destiny letterhead; and the
cover of the document had a color photograph of the Earth
along with the Penn State official logo, and a red silk ribbon.
On the last page we asked reviewers to place a check next to
each mission element indicating their stance — e.g., “sup-
port”, “don’t support” or “undecided”. We also encouraged
reviewers to include specific reactions to any/all of the mis-
sion components.

Support ran high (greater than 70 percent) for all eight of
the mission elements. The second most frequent response
was “undecided.” The “don’t support” response was less
than 10 percent in all cases. We modified the language to
address what we judged to be legitimate concerns and then
summarized the results and sent a short report back to all the
leaders. Then, we called a meeting with the Provost. He
expressed genuine support for Green Destiny’s mission docu-
ment and encouraged us to take it to the Faculty Senate for
endorsement. After spending six months in committee and
undergoing minor language modifications, Green Destiny’s
Ecological Mission statement was put to a vote before Penn
State’s Faculty Senate and approved unanimously. Next it
went to the President’s desk. He quickly added his approval.

At last, after four years of persistence, Penn State now
had a comprehensive set of sustainability indicators telling it
where it stood and an ecological mission telling it where it
needed to go.
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Making Sustainability Reality: Offering a Blueprint

After the Faculty Senate and Penn State President
endorsed Green Destiny’s Ecological Mission proposal, we
again asked ourselves, “What’s next?” It seemed like the
time had come to figure out a way to put the lofty ideals and
good intentions embodied in Penn State’s ecological mission
into concrete actions. Specifically, we asked ourselves,
“How could we create a detailed blueprint for sustainable
practices at Penn State?”

The Mueller Report

“Blueprint” work is “nuts and bolts™ technical stuff —.g |
it’s about heating and cooling systems, the design of urinals,
the margin settings on printers, the volatile organic com-
pounds in paints, and so forth. One afternoon when we were
discussing this, a faculty member said, “These details are
pretty boring but if it was my own house 1’d be interested.”
We were sitting in the Penn State Biology building (M
Lab) at the time. Suddenly I realized that we could cre:
sustainability blueprint for the very building that we¢ were in,

At the time of these discussions (September, 2000), |
in the midst of teaching a five-credit ecology course in the
biology building. It had been my custom to devote th
six weeks of this course to what I called “the ecology in
action” project. Instantly I knew I had my “action”
for the semester. I would give these biology students —
with their concern for the complexity and intricacy of life
systems—the opportunity to join their knowledgc
actions in their “home” building which respect and nurture
life.

When it came time to initiate this project in ea
November, I told the twenty students in the class 1l eir
assignment was to “cut the ecological impact (i.c..
print”) of the Mueller building in half while creati
working conditions for all Mueller occupants.”

Students began by considering all the inputs (
ing (e.g., electricity, steam, paper, computers, prin
furniture, carpeting, paints, cleaners, pesticides. ¢
Each student took one “input” and determined: |
annual consumption for that item; 2) the environ
impacts of this consumption; and 3) alternatives |
significantly reduce ecological impacts.

Next, a new team composed of four recent Penn State
graduates, a Ph.D. graduate student in engineering, and
myself went to work fleshing out the analysis. Five months
later we had a solid document which we entitled, “Th
Mueller Report: Going beyond Sustainability Indicators to
Sustainability Action”. This Mueller Report
(www.bio.psu.edu/greendestiny) offered the University a
blueprint for halving the ecological impacts of its current
building stock. In the box below we offer an abbreviated
excerpt.
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Mueller Paper
The 123 faculty and staff occupying the
Mueller Building consume, collectively, 5.3 tons
of chlorine-bleached, 0% post-consumer-con-
tent paper each year. Mueller's paper comes
from Willamette Industry’s paper plantin
Johnsonburg, PA. In 1998 that plant released
338 tons of pollutants, including 61 tons of sul-
furic acid and 148 tons of hydrochloric acid.
Mueller could significantly reduce its paper
“ootprint”, first, by purchasing 100% post-con-
sumer-content paper that is chlorine free; and,
by more fully utilizing the paper that it

purchas At present, Mueller documents are
often printed without considering how font size,
margin widifi, and line-spacing decisions affect
paper nec<s. Paying attention to these "details™
can drar=toally reduce paper consumption.
For examcie, a hundred-page “standard” print
job (i.e., 1~ -point font, standard margins, double
spaced, ¢ -sided) can easily be reduced to
less thar 1 pages by reducing font size to 10-
point, exi-cling top, bottom, and side margins
to 0.75" using single spacing and 2-sided
printing

By bi g 100% post-consumer recycled
paper a ‘ully using that paper, Mueller could
reduce | nual paper use by two-thirds, from
just ove nillion sheets to approximately
300,00( ots. Expressed on a per capita
basis, 2 ' eller occupant adopting “best” paper
practices ould decrease his/her paper con-
sumptic )m over 8,000 to approximately
2,700 s 5, and, in so doing, save over 555
gallons ater, about 360 kWh of electricity,
approx ly 2,650 square feet of forest land,
and alr -1 800 pounds of CO2 emissions.
Moreove - although recycled paper costs more
per shoo. the potential reduction in paper use
could = ce per capita paper expenditures by
$25/yea

Adcniing even the most simple paper con-
servino =irategies at the scale of the entire
University could result in significant monetary
savings. For example, if Penn State was to
change standard computer/printer margin set-

tings to 0.75” on all sides (making 19% more
area available on each text page), the
University would reduce annual paper con-
sumption by 45,000 reams and save $123,000
each year (www.bio.psu.edu/greendestiny).

69

Although the Mueller Report was ostensibly about how to
re(%uce the ecological impacts of the University’s current
pmlding stock, the broader message was that current build-
ings on the Penn State campus squander massive amounts of
energy and money. These buildings were constructed at a
time when most people imagined that U.S. supplies of energy
were nearly inexhaustible and when almost no one had made
the connection between fossil fuel use and climate disruption.
Now we live in a different time. We know much more which
means that we need to do much more. Now, by employing
green design technologies, it is possible to achieve eight to
ten-fold reductions in energy use.

In October, 2001, Green Destiny Council released the
Mueller Report to the University in a public ceremony.
University officials from the Office of the Physical Plant,
who had played a key role in providing and interpreting data,
were on hand to formally receive the Report.

After the Report’s release, we moved quickly to set up
meetings with key decision makers (e.g., Chair of Biology,
Vice President for Business and Finance, Head of University
Operations). Receptivity was high. Everyone likes “win-
win” situations and the Report was being seen in this light.
The Office of the Physical Plant announced its readiness to
institute the suite of energy recommendations necessary to
dramatically reduce Mueller’s energy consumption.

At long last, Penn State is beginning to operationalize
sustainable practices. It is a small but important beginning.
The Green Destiny Council will continue to raise
the bar. . . with persistence, not insistence.

Conclusion

Over the years that I have been working on sustainability
issues T have come to understand that sustainability is a social
change movement. In this context, Green Destiny’s work has
really been about alerting Penn State to a problem, as well as
an opportunity, and encouraging the University on to a new
path. Our success, to the extent that we have had any, has
been hinged to our understanding of power and the process of
social change and our use of an array of tools and strategies.

Given the culture of our institution, we needed numbers,
indicators, and benchmarks to begin the awakening process.
As is true of all social change movements, we also needed
trigger events to heighten awareness about the problem and
the opportunities. The fanfare we were able to create around
the public release of our various reports has served this “trig-
ger” function.

Now, after five years of persistent effort, it appears that
the Penn State population and administration recognize the
importance of instituting sustainable practices. Indeed, I had
to smile when I received a recent note from our President in
which he wrote: “I appreciate your efforts to enhance Penn
State’s sustainability efforts.” What I especially liked about
this sentence was not the President’s sentiment of gratitude
but his phrasing “Penn State’s sustainability efforts.” You
know you are making progress in a social change movement




when the target of your efforts begins to assume ownership
of the very goals and ideals you have been endeavoring to

7
promote. **

Christopher Uhl (cful@psu.edu) is a professor of biology.
He is a human ecologist whose research and writing focuses
on ecological sustainability.
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Nicole Webster
Connie Flanagan

Public Scholarship:
Expanding Higher
Education’s Mission

Many people are asking themselves where service learning fits within our

higher educational curricula. The approach many times depends upon the

culture and attitude of the department or college toward service learning. Some

individuals may view service learning as a forced component of a course or an

extracurricular activity, made to enhance course content. Others may place it within

the community service category and give students extra credit for completion of a

(13 2 99 =
service project.

All of ¢ nethods of employing service learning may
be viable, b one commonality they are missing is the
core value vice learning embedded in the history of the
department 5 is an important factor of the programs and
courses wh |1 under Agricultural & Extension Education
within the Collcge of Agricultural Sciences.

The dej lent has a unique composition in that it fol-
lows the mission set forth by the Smith Lever Act of 1914,
which pr 5 2 non-formal educational component to all
land-grant universities through the Cooperative Extension
System.' This act calls for research and information to be
delivered to all citizens of a state in a practical and meaning-

ful manner. In many cases, this is done in collaboration with

community organizations, public institutions, faith groups,
and schools. The goal in delivering extension programs is to
provide the richest and most informative experience for the

individual. This concept is seen within various extension pro-
grams as well as in the Agricultural and Extension Education
(AEE) classrooms, where faculty are preparing individuals to
work with communities and the world.

As was expressed by Boyer, ii scholarship of learning
should not be confined to the classroom, but rather become a

part of the environment. His belief in experiential learning
as one of the main tenets of the land-grant model that is used
in many agricultural extension programs and classes. The
motto of service and learning is woven throughout creeds
and mission and vision statements of many youth organiza-
tions within Cooperative Extension. For example, the motto

for the National Future Farmers of America,lil an organiza-
tion that helps to develop young people’s leadership skills,
stresses learning by doing in their activities. Other youth
organizations, such as 4-H, also realize the importance of
service and learning. They have incorporated this belief into
the group’s pledge to remind participants of the importance
of service and to remember that service incorporates head,
heart, health, and hands.

Within the classroom, faculty members have embraced
the approach that service learning, civic engagement, and
leadership will provide a well-rounded experience for the
student. As many students enter our classes, they are intro-
duced to a philosophy of teaching and learning that happens
simultaneously. For example, Connie teaches a graduate
course called Youth Civic Development. Graduate students
from a wide range of disciplinary backgrounds enroll each




year, and the students share a commitment to engagec-i schol-
arship. As mature students, they come to the class with a
wealth of experience in community settings within the
United States as well as in different nations. The goal of the
course is to develop theory in the fledgling field of youth
civic development by drawing from applied and basic
research and the collective wisdom of students who have
tested ideas in practice. As a group, we are building a field
with a foundation in the community contexts where young
people live, and where their everyday experiences and choic-
es give meaning to the term “youth civic engagement.”

The commitment the AEE Department has toward service
learning is quite evident in the creation of the tenured faculty
position on service learning and outreach. This position has
the incredible role of researching service learning not only
within the AEE Department, but across various disciplines
throughout the university. It is co-funded through the
Children, Youth and Families Consortium (CYFC), which
promotes research, outreach, and teaching to address critical
social issues for children, youth, and families.

Nicole’s research agenda will strive to give voice to
underrepresented students within the service learning field
and to understand how self-identity and representation are
critical outcomes within mainstream service learning
research.

She plans to create public scholarship opportunities for
students within an urban and suburban context to begin to
dispel the myths about urban youth and communities. These
projects will move students to think beyond providing a serv-
ice to a community, but rather viewing the process as an
engaged partner for community development. This will
come from paired group assignments and engaged dialogue
before the actual public scholarship project. During the proj-
ect, students will have the opportunity to create their voices
through a variety of methods as individuals and community
members. Since many of these students are coming from
diverse cultures and backgrounds, they will have the chance
to express their voice in a culturally relative method. This
ranges from song to poetry to written word. In addition, they
will continue to work with the community to create a com-
munity voice that is not often seen in academic projects.

The AEE Department and College of Agricultural
Sciences have shown their belief in service learning not only
by creating this position, but by supporting faculty and others
who wish to incorporate this methodology within their class-
es. This new focus on an interdisciplinary culture falls with-
in two streams for both undergraduates and graduate stu-
dents. Leadership Development and Youth & Family
Education are each offered as either a major disciplinary
focus or as a minor. Both streams are built into the core
areas of the department allowing for all students to develop a
rich academic program. Faculty involved in these two areas
work across disciplines and subject matter, lending their
expertise and support to shape significant experiences for
their students. Overall, the AEE Department strives to pro-
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vide students the opportunity to enhance their learning expe-
rience through course offerings, faculty, and expertise within
the department. Although the primary focus is not on service
learning, the curricula and mission of the AEE Department
combine the principles and pedagogy of this method of learn-
ing and teaching. In the call for a more engaged university,
the AEE Department has taken a proactive step in providing
today’s student with a program that reinforces “real world”
applications and issues related to youth development, leader-

.. L/
ship and civic engagement. **
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